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"^Codafs schools 
shape tomorrow's 
society.** 



The challenge... 
is to prepare all 
snuknisto 
participate in 
further education 
andtobecome 
productive 
employees...'' 



The curriculum is 
the tool through 
which we must 
equip students for 
success in a 
complex and 
changing world." 



from the desk of the 

Superintendent 



Today's schools sbzpc urnKXtow's society. In two short 
decades, our secondary and elementaiy students will be the 
citizens, scholars, scientists, and leadcis determining the destiny 
of our country and our world. 

The challenge facing educators, then, is to prepare all students 
to participate in further rxlucation and to become productive 
employees in the workphice. This challenge includes planning 
and delivering instruction which results in broad and widespread 
achiosvement of the core curriculum by all^students. 

The curaculum is the tool through which we must equip students 
for success in a complex and changing world. Graduates of our 
schools must be able to use the inteUecttud tools they have 
acquired in school in order to participate intelligend^ in our 
democracy, enjoy lifelong learning, and. make a livmg in a 
compedtive world where die most srmght after talents are 
learning, thinking, and self-discipline. 

In addidon to die delivery of a strong curriculum, the challenge 
can be met through unproved access to educational opportunities, 

higher expecta&ns for students, and expanded school- 
community-parent partnerships. • /v>». 

Don R. Robens 
Superintendent of Schools 
Air^st, 1990 




'This curriculum 
pddtriprtsaiisa 
recondhadonof 
curriculum ami the 
limits of tim." 



''...this document 
includes a staument 
cf philosophy and 
broad goals... 
objectives..jcope 
and sequence^, 
instructional 
planning guides 
which include 
teaching activities... 
[and] sample 
^units..." 



'^Use the guide as a 
resourcefor 
instructional 
planning and 
reference its use in 
both lesson plans 
and grade books.'* 



To The Teacher: 

Hiis cuiriculum guide represents a reconciliation of cunicuhun content 
and the limits of time. Its purposes are to promote greater student 
achievement through aligninent of the written, the taught, and the 
tested curriculum; and to promote broader and higher levels of 
thinking thiougli otgectives, and strategies which integrate content and 
cognition. 

Teachen and staff have woiiced to define die curriculum for the Fon 
Worth Independent School District Their efforts have resulted in the 
production of this document which includes 

• a statement of philowphy and broad goals for each content area. 
These should help guide cuiricular decisions and articulate the 
district's a^irations for ^ents as a result of their participating in a 
prognun or programs. 

• objectives organized around broad content goals or strands. 
These define mare specific expectations for smdents in each subject 
or course, preldndergaiten dirough .Ghule 12. ' 

• scope and sequence charts which display the core content of a 
subject or course and how tiiis "ontent develops over the span of 
various instructional levels. 

• instructional planning guides which include suggested 
teaching activities, assessment types, and reteaching and 
enrichment ideas. 

• sample units which show die instructional planning process or the 
Idhd of Uunldng diat teachers engage in as they plan insffuction. 

• bibliographies, annotated lists of school and community 
resources, reading lists, and other supplementary materials. 

Your role in the successful use of tius guide is crucial. Use the guide 
as a resource fw instructional planning and reference its use in both 
lesson plans and grade books. We hope you will join the 
collaboration by contributing ideas for activities, assessmeni^s, and 
units as well as by responding to the appropriateness and utility of this 
document Response fomis are included to facilitate diis process. 

We acknowledge the contributions of curriculum writing teams and 
the leadership of program staff wiUiout whom this guide would not 
have been jxyssible. We appreciate; also, the desktop publishing skills 
and expertise of die Office of Curriculum Production and Distribution 
in formattins and orintins this publication. 



Midge Rach, Assistant Superintendent Nancy Timmons, Director 
Instructional Planning and E)cvelopment Curriculum 



August ,1990 
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FORT WORTH INDEPENDENT SCHOOL DISTRICT 



MISSIOP' STATEMENT 

The mission of the Fort Worth Independenx: School District is to 
prepare students to assume economic^ social, civic, and cultural 
responsibilities in a complex and changing society. This 
requires the provision of a well-balanced curriculum for all 
students that assures mastery of the basic skills of literacy, 
mathematics, and critical thinking. In addition to establishing 
this broad intellectual base, the district must provide 
opportunities for all students to develop attitudes and skills 
that promote mental, physical, and emotional fitness; economic 
and occupational proficiency; an appreciation for the aesthetic; 
and lifelong learning. 



GOALS 

Goal 1 STUDCNT PERFORMANCE — All Students will be expected to meet or 

exceed stated educational performance standards of high achievement, 
master the essential elements, and participate in appropriate school 
programs . 

Goal 2 CURRICULUM — Offer a well-balanced curriculum in order that students 
may realize their learning potential and prepare for productive 
lives . 

Goal 3 QUALITY TEACHING AMD SUPERVISION— Ensure effective delivery of 
instruction . 

Goal 4 ORGANIZATION AND MANAGEMENT — Provide organization and management 
which will be productive, efficient, and accountable at all levels 
of the educational system. 

Goal 5 FINANCE — Provide adequate and , equitable funding to support quality 
instructional programs and quality schools. 

Goal 6 PARENT AND COMMUNITY INVOLVEMENT— Improve schools by involving 
parents and or.her members of the community as partners. 

Goal 7 INNOVATION — Improve the instructional program through the 
development and use of alternative delivery methods. 



Goal 8 COMMUNICATIONS—Provide consistent, timely, and effective 

communication among all public education entities and personnel. 
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SOCIAL STUDIES EDUCATION 
GRADES PK-12 




PHILOSOPHY 



he social studies program assumes responsibility for some of the major 



purposes of education: recognizing the diversity of cultural heritage 



and improving our society through the preparation of students for 
responsible citizenship. This means that the program must produce 
individuals who possess a working knowledge of the economic, geographic, 
cultural, political, and social factors that make up the human ecosystem. 
Students must , also understand, experience, and gain appreciation for the 
principles of democracy, rule of law, fair play, the work ethic, and civic 
responsibility. Without a conscious effort to teach and learn these things, 
a free republic can not endure. Thus, a priority for the social studies 
program is to ensure the survival of the United States as a free nation 
through the development of enlightened democratic citizens. Social studies 
education is, therefore, centrally concerned with the teaching of 
citizenship and government . 



Enlightened citizens have a knowledge of their past. Such knowledge 
informs and builds on the strengths of the past and avoids the 
repetition of its errors. Social studies education, then, is concerned 
with history. An emphasis on the chronology of history does not negate a 
thematic approach to the other social sciences but builds upon the 
interrelationships existing among the disciplines. 

Social studies education is likewise concerned with geography. It begins 
with place awareness and knowledge of physical characteristics and leads 
to awareness of the decision*-making process in relation to the 
environment. Responsible citizenship presumes an ability to participate 
effectively at local, state, national, and international levels. Social 
studies education must prepare students for informed economic decision 
making based on the ability to analyze the operations, benefits,^ and 
limitations of our free enterprise system. Finally, recognizing the multi- 
ethnic population of our society leads to a*:, awareness of our cultural, 
diversity. Shared cultural knowledge is inqportant because it is basic to an 
understanding of our pluralistic society. 




SS-iii 
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PHILOSOPHY 



Students must bm abl« to understand and function In an avar changing, 
complax world of Intardapendanca. Thay must ba praparad to work 
craatlvaly, aaathatlcally, and athlcally toward the resolution of 
human problems. This ability depends on the nurturing ot favorable 
attitudes and a general and widespread proficiency in basic Intellectual as 
well as participatory skills. Social studies education, therefore, is 
concerned with multi-cultural studies, critical thinking and decision-ma)cing 
skills, and integrating these skills into the total program. 



SOCIAL STUDIES EDUCATION 
GRADES PK.12 



I RATIONALE AND PURPOSE 1 



The purpose of this guide is to provide teachers a tool for 
planning instruction in social studies which is targeted toward 
local goals and objectives as well as to the Texas Education 
Agency essential elements. This document is not designed to b4) 
restrictive; rather, it should assist teachers in making 
instructional decisions which will result in the mastery of 
objectives by all students. 

This guide has been prepared to serve the social studies program 
in the following ways: 

• Improve curriculum, instructional planning, and decision 
making 

• Provide criteria for the selection of textbooks, supple- 
mental instructional materials, and assessments 

• Communicate curriculum content to educators and the 
community 

• Provide instructional strategies for PK-12 articulation 
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SOCIAL STUDIES EDUCATION 

tiOALS 

T 

The student will: 



1. R^cognlsn- the past, present, and future 
consequences and/or implications of geography, 
history, economics, politics, and other social 
science disciplines on humankind. 

2 . Dwnonstrat^ an understanding that people and the 
environment are interrelated. 

3. Demonstrate a global awareness and understanding 
of world-wide interdependence. 

4 . Damonstrata an awareness, appreciation, and 
acceptance of cultural diversity. 

5. Daaonatrata an awareness and basic understanding 
of social problems, concerns, and issues. 

6 . Damonatrata an understanding of and support for 
the democratic process. 

7 . Aasuma economic, civic, and cultural responsibil- 
ities . 

8. Apply problem-solving techniques to real-life 
situations . 

9, Damonstrata effective communication skills in 
order to function in a global society. 

10. Zntegrata and apply concepts from various social 
science disciplines. 
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Social Studies 

SOCIOLOGY lA 

OBJECTIVES 



THE LEARNER WILL: 



A. Strand 1 Thm Hatura o£ Sociology 

1. Identify sociological terms and techniques 

B. Strand 2 Cultura, Socialisation, Groups, 

Institutions 

1. Explain aspects of culture including beliefs, 
moresr traditions, folkways, and social problems 

2. Explain the process of socialization 

3. Analyze groups: roles of people, types of 
groups, interaction among groups 

C. Strand 3 Communication 

1. Explain symbolic communication 

2. Draw conclusions about the inpact of 
communication: imp c of media on groups, forms 
of propaganda, and the use of propaganda tech- 
nicjues ^ 

D. Strand 4 Cultural Davalopment and Changn 

1. Demonstrate an understanding of the causes and 
effects of cultural and social changes, cultural 
contact, and cultural diffusion 

2. Analyze the intact of science and technology 
on people and cultures 



*R — Reading 
W — Writing 
**Attitude3, Values, and Skills 



ESS. ELEMENTS 


CONTENT 


A/V/S** 






2D,E 


4D,G, J, 




M 


2A 




2B,F 




3A 


4C,E,L 


3B,C 


4C, L,M 


4A,C 


4G, J 


4B 


4K,M 








• 



TEAMS' 



Rl,2,7 
8, W3 



R6,9, 
10 



R2,W3 
R6,W7 



R6 



R5 



ERIC 
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SOCIAL STUDIES 

PSYCHOLOGY lA 

OBJECTIVES 



THE LEARNER WILL: 


ESSENTIAL 






ELEMENTS 


A. 


.StrMd 1 Nature of Psychology 




1. 


Evaluate the role of psychology and define its fields 


lA, 3A, C 




in planning for the future. 




2 . 


Distinguish between the three major areas of psychol- 


lA-C 




ogy and apply the terminology of the various fields 






in which they are associated. 




3 , 


Apply the various methods used to establish psyche- 


IB, 2E, 3A 




logical data. (eg. clinical testing, standardized 






testing, analysis, group therapy) 




A 

4 • 


Appraise the historical development of psychology 


lA-C, 2A-E 




with the major approaches to modern psychology such 






as behaviorism, cognitive, physical, Gestalt . 




o . 


Stxftnd 2 Hummn Growth, D^v^lopiMnt, and Behavior 




1 . 


Breakdown the cycles of life from infancy to death 


2A, B, 3B, C 




and dying by relating the varied stages of human 






growth and development to each phase. 




2 . 


Distinguish between the classical and operative 


2B 




learning techniques utilizing theories of Skinner, 






travxQv, ana watson. 






Categorize the theories of learning and language 


2A, B 




development by evaluating the theories of Piaget and 






Konxoerg . 






Illustrate the coit^onents of creativity by identify- 


2C 




ing the traits of specific individuals in society 






(Picasso, Mozart, Shakespeare, Jefferson, Da Vinci) . 




5. 


Differentiate between critical and creative thinking 


2C 




and reasoning to determine their usage. 




6. 


Evaluate the role and effect of emotions on the 


2D 




behaviryr of individuals. 




7. 


Identify why individuals are motivated to certain 


2C-E 




actions as supported by psychological studies. 




8. 


Analyze the personality theories of Freud and the 


^ St 




methods of testing and assessment for each. 




9. 


Determine and give examples of abnormal behaviors in 


2E 




categories according to the nature of the mental 






illness . 





Ps-1 



THE LEARNER HILL: SSSENTXAXi 

ELEMENTS 



C. Strmad 3 D^T^lopMiit of thm Zadivldual 

1. Analyze ways in which families and individuals inter- 3B 
act In a variety of situations, (husband* wife^ 
chlldrparent^ teacher«-student) 

2. Develop a plan which will be helpful in the under- 2A, 3A-C 
standing and relation of self-concept at various 

stages in life. 
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Psychology lA 
RECOMMENDED COURSE SEQUENCE 



Sequential Objectives'^ 
'Essential Elements) 



A. STRAND 1 



1 . Evaluate the role of psychology and define its 
fields in planning for the future. 



4. Appraise the historical development of 

psychology with the maj(VS4)proaches to modem 
psychdogy such as behaviorism, cognitive, 
physical, and GestalL 



B. STRAND 2 



5- Differentiate between critical and creative 
thinking and reasoning to determine their usage, 
to 

6. Evaluate the role and effiect of emotions on the 
behavior of individuals. 

7 . Identify why individuals are motivated to certain 
actions as supported by psychological studies. 



8 . Analyze the personality theories of Freud and the 
methods of testing and assessment for each. 



9. Determine and give examples of abnormal 
behaviors in categories according to the nature of 
the mental illness. % 



C. STRAND 3 



1 . Analyze ways in which families and individuals 
interact in a variety of situations, (husband-wife, 
child-parent, teacher-suident) 

2. Develop a plan which will be helpful in the 
understanding and relation of self-concept at 
various stages of life. 



Resources 

r^=T 1 

Invitation to Psycholgg^TScoii Foresman* 

b ^ . ^\ 

Teacher's Gui^ pp. 23-2^g' 
Tmie Magazine Supplerne^f 

pp. 8-12 

Teacher's Guide, p*24 
Tune Magazine Supplement 



Time Magazine Supplement 



pp. 234-238 
Tcacher*s Guide, p. 68 

pp. 239-249 

Teacher's Guide, pp. 69-71 
Overhead Transparency 18 

pp. 288-293 

Teacher's Guide, pp. 81-82 
Overhead Transparencies 21-22 

pp. 308-341 

Teacher's Guide, pp. 86-90 
Overiwad Transparencies 23-24 



pp. 374-397 

Teacher's Guide, pp. 96-99 
Overhead Transparency 28 

Time Magazine Supplement 



* Certain objectives are taught throughout the couirs^grade level. 

At! page references ariMo' Invitation to Psychology^ linltss otherwise noted. 
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Recommended Course Sequence 
P ychology lA (continued) 



Non-Sequential Objectives 
(Essential Elements) 



Resources 



A. STRAND 1 



2. Distinguish between the three inajor areas of 
psychology and apply the tenninology of the 
various fields in which they aie associated 

3. Apply the various methods used to establish 
psycological data (e.g.* clin^ testing, 
standardized testing, analysis, group therapy) 



B. STRAND 2 



1. Break down the cycles of life frominfiuicy 

to death and dying by relating the varied stages 
of human growth and development to each phase. 

2. Distinguish between the classical and operative 
teaming techniques utilizing theories of Skinner, 
Pavlov, and Wa^n. 



3. Catagorize the theories of learning and language 
development 

4. Illustrate the components of creativity by 
identifying the traits of specific individtKils in 
society (Picasso, Mozart, Shakespeare, Jefferson, 
Davinci). 



pp. 18-47 

Teacher's Guide, pp. 28*31 
OveibeadTran^Mrencies 1-2 

Tune Magazine Supplement 



pp. 18-93 

Teacher's Guide, pp. 28-42 
Overhead Tran^nrencics 1-S 

pp. 132-155 

Teacher's Guide, pp. 48-53 

Time Magazine Supplement, pp. 11-24 

Overhead Transpap^ies 9-10 

pp. 156-168 

Teacher^s Guide, pp. 54-55 

pp, 201-209 
Teacher's Guide, p.60 
Overhead Transparency 13 
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Social Studies 

ADVANCED SOCIAL SCffiNCE PROBLEMS 

OBJECTIVES 



THE LEARNER WILL: 


ESSENTIAL 
ELRMFNT9 


A. 


STRAND 1 Zd«ntl£icatlon of Cont^ttporary Problems , 
Topics, or Issues 




1. 


Determine critical attributes of a problem 


2B 


2. 


Review the problem-solving process 


28 


3. 


Identify and select current political, economic, 
social, or cultural issues 


lA 


A 

4 . 


Prioritize issues or problems as a framework for 
study 


IB 


B. 


STRAND 2 J^>plication of R«aearch Proc«ss«s 




1 




ID, 




accounts, scholarly journals, government reports, 

intdrvipw«i Ptc 

\ 


ID 


3. 


Orcrsnize. comoile- and oreaent Grathered information in 
a clear and concise manner in preparation for analysis 


3C 




STRAND 3 AAaXvzi.fici Tn^AfnA^iofi 




1 


issue 


2A 


2. 


Analyze various points of: view 


4C 


3. 


Distinguish fact from opinion 


3B 


4. 


Identify and analyze propaganda 


3E 


5. 


Draw inferences from data 


3A 


6. 


Recognize common fallacies 


3D 


7. 


Detect bias in sources of information 


4F 


8. 


Propose possible solutions to the examined problem or 
issue 


2A 
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THE LEARNER NILL: 



D. S7MIID 4 DMionstrata Participatory Kxp^rlMCtta 

1 • Appreciate the Importance of public discussion and 
develop coti¥>etence by participating In 

a. class debates 

b. panel discussions 

c • simulated public hearings or news Interviews 

d. group presentations 

e. role playing 
£• class forums 

2 • Recognize the Importance of looking at all sides of 
an Issue 

3. Develop conqpetence In asking clarifying questions 
and practicing listening skills 



ESSENTIAL 
ELEMENTS 



2C,2D,2E, 
2F 



4C,2F 
2C,2F 
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Social Studies 
WORLD AREA STUDIES I 

OBJECTIVES 



THE LEARNER WILL: 


ESS. ELEMENTS 


TEAMS* 






CONTENT 


A/V/S** 




A. 


Strand 1 Historical D«T#lopMnts 








1. 

2. 


Explain the historical relevance of people and 
events^ especially in the 20th century 
Analyze the historical Interaction and Interde- 
pendence of regions and nations 


1A,C 

la 


4A-D 
4F,G,I 


Rl,4 

W7 


B . 


Strand 2 Political and economic 
D«T#lopaents 








1. 
2. 


Describe the relationship between conteit^orary 
political/economic systems and their structural 
development 

Analyze the intact of science^ technology, and 
industrialization on selected regions 


2A,B,D 

2C 


4G, J 
4L,M 


W7,8 

R4,6 
W7,8 


C . 


Strand 3 Geographic Aspects 








1. 
2. 


Describe the physical Impact of geographic 
features on historical developments 
Analyze population patterns and trends 


3A,B 
3C 


4F,J 
4A-D 


R4,5 
R9 


D . 


Strand 4 Cultural Aspects 








1. 
2. 


Analyze social and cultural changes resulting 
from cultural patterns that affect lifestyles 
Analyze the roles of institutions on culture 


4A,B 
4C 


lA-D 
1A«D 


Rl-4 
W7,8 
R5-8 
W7 

RIO 


3. 


Identify the art, music, literature, drama and 
other culturally related activities of selected 
regions 


4D 


4A,B 



*R — Reading 
W~Writing 
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Social Studies 
AMERICAN CULTURE STUDIES lA 

OBJECTIVES 



THE 


LEARNER WILL: 


ESSENTIAL ELEMENTS 




CONTENT 


A/V/S* 


A . 


Strand 1 Historical Dttv«lopiMnt 








1. 


Identify and traca the hiatorical development of 


lA- 


Br IE, 


4A-B# 4D-G, 




(4-5) major ethnic groups and explain reaaona for 


^£ 




4K, 4M 




their immigration to the U.S. 






4A-B,4D-I, 


2. 


Examine the American historical perspective of 


lA- 






these ethnic groups from 1900 to the present 


2E 




4K, 4M 


3. 


Explain tne multicultural nacure or tne cuLscoveryi^ 


lA- 


B,1E, 


1 n_/^ An— n 
lo-C, 4A— o. 




explorationr and settlemetJt of the United States 


2E 




4E-G, 4K, 4M 


B . 


Strand 2 Geographical Aspects 








1. 


Identify and locate areas of geographical origins 






4A-H, 4M 




for (4-5) major ethnic groups 






ID, 4A-H, 4M 


2. 


Identify and locate U.S. areas or ethnic 


1 Q 

IB, 






settlement and population movement 






4A-F,4I-J, 


3. 


Project future demographic movements of major 


1 R 
10| 


on— P 




ethnic groups for the U.S. and the Southwest 






4L-M 




region 








C . 


Strand 3 Political Development 








1. 


• 

Describe the impact between ethnic groups and the 


IC- 


-E 


1C,2A,2C, 




American political system (i.e.r African 






2E-H,2J-K, 




AmericanSr emancipation, segregation, desegrega- 






4A, 4D,4F-G, 




tion; Native Americans, Dawes Act, A.I.M; Civil 






4M 




Rights; Voting Rights) 








2 


Describe contributions of groups and individuals 


IC 


-E 


2D-E, 2L 




to the American political system ji-e., Martin 






4A-B 




Luther King, passive resistance>r^Gahdhi, LULAC- 










Hispanic rights) 








3 


Describe the impact of ethnic political movements 


IC 


-E 


1D,2B-D,2K 




on the American political system (i.e.. Back to 






L,4A-B,4D, 




Africa—Marcus Garvey; A.I.M.; NAACP; Black Power 






4F-G,4J,4L 




Movement; American Colonialization Society; 






M 




Muslims; The Rainbow Coalition— Jesse Jackson) 
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THE 


^EARNER WILL: 


ESSENTIAL 


ELEMENTS 


CONTENT 


A/V/S* 


D . Strand 4 Bconomlc D#Tttlopa«nt 








1 . 


DAscril^ how various ethnic orrouDS havQ iittDac^Qd 


2B,3C 




3A-C,3I,4A- 




the American economic system (i.e.r Blacks^ 






B, 4D, 4F-G, 




slavery, boycotts, Hlspanlcs migrant labor and 






4M 




boycotts, Chinese — RR's, Vietnamese **boat people,^ 










etc J 








^ • 




2B,3C 




4A-B,4D,4F- 




4 nrlti^h ip4 * 1 4 »;t^ 4 nn r\T\ iBA^oir A^hftlc OirAiim^ (1 j| . ^ 

Xll^AUO^&^CI^^^OI WXSjil yJkt UWLjVJ^ ^WAi«I^^ \|^WWI^O 






I,4L-M 




'/^r^t*^r^n nr4 n***! xtf AT*t/ f^h 4 nA^A*>*>RR ' ^ * 4o4 4 4^ 


















w • 


Ha A^rinriTn4 r* 4Tnoao^ anH oon^ rlfeii^lon O'f 


2B,3C 




3A, 3C-E, 36, 










4A-B,4D,4F- 










I,4M 
















lA-B, 




4A, 4C, 




\i«e*, race, ecnnxc group, zciinorxcy ecnno 


IE, 2S 




4E-F,4I,4L, 




f^An^ v> 4 ^ 4 ttfn 1 ^ ii v>a Ji444fn4 1ai^4 nl ti 1 4 ^rn 






4M 














v.#oni^ar9 anu cunurasu sucxax/ wuxuuxax cnan^oo 


16, 2A, 


2C- 


lA, IC, 4D, 




resulting from cultural diversities that affect 


D,2F 




4F-6r 4M, 




lifestyles 








3. 


Examine special celebrations or events and explain 


16, 2A, 


2Cr 


lA, IC, 4A-B, 




their significance to cultural, racial, and ethnic 


D,2F 




4D, 4F-6,4M 




groups 








4. 


Analyze the social/cultural Impact of (4--5) major 


16, 2A, 


2C- 


4D, 4F-H, 




ethnic groups in the U.S. and on the Southwest 


D,2F 




4L-M 




region 








5. 


Identify and describe the art, music, religion. 


1D,2A- 


c, 


4A-B,4D, 




drama, and other culturally related activities of 


2F 




4F-6, 4M-N 




major ethnic groups 
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SOCIAL STUDIES TEACfflNG STRATEGIES 



E 



The study of social studies is intended to help students understand the forces that shape society 
and bind people together in the international community in which we live. The teaching 
approach in social studies can be thematic* chronological* or conceptual. Any of these 
approaches lends itself to esublishing a relationship between past and present and 
implications for the future. 

In order to comprehend the wealth of knowledge within the broad spectrum that is social 
studies, students must be taught to process information in ways that maximize their learning. 
One way to advance student learning to optimum Ic/els is through the thinking/writing 
process. 

As students develop thinking/writing skills, they will begin to acquire competencies inri^ 
academic levels. Furthermore, talking, writing, and thinking must be interrelated Rexfonf 
Brown underscores this philosq)hy ^..higher literacies call for students to analyze, think 
critically, evaluate, synthesize information, communk:ate more effectively, solve problems, 
learn how to learn, and in general learn br more actively than tnKlitionally/ 



Writing to think is a model for teachers to help students. There are six strands to the model: selecting 
ifformation, seeing relationships, using prior knowledge, considering alternative points of view, creating and 
assessing a plan, and creating/acknowledging dissonance. By using these processes, students will become 
proficient problem solvers through the medium of writing. 

The process starts with using a unit or mini-unit social studies objective to develop a rationale or purpose for the 
wnting/thinking instructional activities. Prior work is given to prepare the student for the writing assignment 
Subsequent work and assessment are also part of this process. 

The following examples indicate how these writing to think strategies can be implemented using the social studies 
content. 



Selecting information involves choosing relevant and appropriate examples based on a given criterion. 



Lead the class to a consensus regarding the qualities of a good citizen. Then view file footage that 
spotlights a particular person. Have the group look for actions that show that the person has/does not 
have these qualities. 



Seeing relationships | involves asking students to look for patterns or trends; to notice similarities and 
differences; to look for motives, purposes, or causes and effects; to locate events in a chronological or 
numerical sequence; or to determine how something (an object, action or, person) relates to the physical 
setting in which it is found. 

Describe the basic economic needs of an 8-year old Cambodian and an S-year old United States' citizen. 



How did Uncle Tom's Cabin impact slavery in the United States? 
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GiVr/i data relative to the Alaskan oil spill at VaUkt. what can you conclude about the effect on the 
environment? 

Use u simulation that involves a dead lock situation. Work out a compromise that is acceptable to both 
sides* 



I Usteg p rior tawMyl involves using that infonnation which students acquire either through 
inttimalaiKlpcraoMeduc^ 



formal or 



Using what you have learned about public and private property, write a paragraph that vividly describes 
ways that neighborhood parks are used for recreational purposes. 



Coofkieriag altenMitfve pototi of view I involves looking at both sides of 
possibility of a point of view different mmi the one originally held 

How might a Mexican soldier report the Battle of the Alamo? 

How would a British sea merchant describe the Boston Tea Party? 



an issue and acknowledging the 



Creating and assetting « plan! involves developing a problem-solving strategy to address a specific task and 
then assessing mat strategy u one tries to use it 

Describe the steps that might be involved in a slave's escaping to freedom in the North. 

I Creating/acknowledging dlssonancel involvcs recognizing major conflicts of questions in events, 
philosophies, rulingsTactions, and documents. 

Ejq}lain why the premise of equality for all as stated in the Preamble to the United States Constitudon 
and the provision th^u permitted slave trade through 1808 are inconsistent and in cor^ict. 
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READING AND WRITING TO THINK IN SOCIAL STUDIES 




WRnWG TO THINK 



cn 
I 



%;iiiit';iiiM!:':!i^ 



iRetaUonliipsi 

8* 



Rationale/Purpose 



2nd 
year 



Considcrint 
lAltcmative Points 
or View 




Use a 
Social Studies 
Unit or Mini-Unit Objective 
for: 



Activity (to include 
a writing assignment) 



T 



Subsequent Work 



r_I , 

I Assessment | 



i(MctaM|nitioii) I 




Prior Woric 



Problem-solving process 
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iriBAClIinNG STOAiriBdSIlIES 




ACTIYITY I 



r 



DEBATE - Provides practice in all of the communications 

Skills: reading, wridng, speaking, listening, and specially, thinking 



PROCEDURE 

A. Getting Started - Background Information 

1 . Define debate - organized argument between knowledgeable people. 

2. Give students handouts with the essential terms and procedures. 
• Video tape of previous debate is desirable. 

^ If not available, directions and explanations must be extremely clear. 



Activities to Promote Critical Thinking, Fran Caldweel, Newport High School, Newport, Oregon 

TS-5 
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B * SelMting a Topic 

1. Pair up students witfi a partner. 

2. Two sets Qi partners are put together - thus f(Mming the debate unit. 
• Appear to do diis randomly but should actually place the stronger teams against each 



3. Students noeet in their debate umts to accoo^lish three ta^ 

• Select a current, interesting, and controveisial issue 

• Write a clear resdudonso^ in the affirmative 

• Detemuneaffirmadvc and negative teanis 

(Teachrr may opt to supply a list of tq)ics in an attempt to speed up process.) 
C. Developing the Argument 

1. Students bean their research. 

• Re(kkn' Guide to Perio(UccdUterature is ±et^ Other references 
should be niade available in library. 

• Interviews applicable 

2 . Students should take careful notes and make sure each item of information is 
documented 

3 . Allow five days for research process. 

4. Partners plan and rehearse their cases u>gether. 

• Two days can be allowed in class for organizing and preparing the debate speeches. 

5 . Affirmatives must begin by defining terms and then proceed through each stock issue. 

6 . Negatives must defend the status quo and attack the contentions of the affirmatives. 

7 . Farmers should keep in mind that the strongest evidence is best presented last 

8 . Students should be encouraged to write their speeches in outiine form. This will 
discourage tiiem from empty reading. 

• Good eye contact is necessary to be convincing. 

9. During the rxess, partners discuss ways to refute what the other side has said. 

• note taking during other side's arguments 

• attempt anticipate opponent's arguments 

10. Rebuttals should follow a plan and may be given by one or both parmers. 

• All points made in the constructive speech should be reiterated one by one, following 
each by what the opponent said !o disapprove it and then given nK>re evidence to 
reestablish it. 

• A good rebuttal should end with a summary and a statement of the debaters' belief in 
the soundness of their argument. 
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D* Presentation _ ^.^---^ 

L D^)atxsrssitattheiriespecdved^sksinfi^ 

• Face opponents, yet die desks are slanted enou^ ao^at the audience can see the 
debaters* ^es as well 

2 . Remind students to speak in loud, clear voices with correct pronunciation and 
apprc^ate expression, 

3. Strict form^ility is ui^ield: the debaters and their positions are introduced to the 
audience; an official timekeeper watches the clock and warn debaters nonverbally when 
one minute remains. 

• Only debiUers are pemiitted to speak, except during the recess. 

4. A schedule should be drawn up so students know on exactly which day they will 
debate. 

5 . Bve judges should be selected firom outside the class and allowed some time to 
fanmiarize dien^lves with the judging fimn. 

6. Only one judge is needed for each debate. 

• Judge uses the debate iosm provided, which was devised by the American Forensic 
Association. 

• Post on bulletin board. 

£• Assessment 

Students can now write a persuasive essay because they have already formulated two 
strong thesis statements and collected a set of supporting details. 
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ACTIVITY n. 



JURY«TRIAL TECHNIQUE - Debate technkjue that is excellent because it can 
invcdve a large number of the class in active participation. In this technique die class 
simulates courtroom procedures to discuss an issue or problem. The procedure seems 
to be a simple one, but it requires careful preparation if it is to go smoothly. 



PROCEDURE 

A. Select an issue or problem to debate. It adds interest if one of the smdents can act as a 
defendant 

B . Select lawyers, researchers, and witnesses for both sides. These groups can be as large as 
you wish, but if they are too large, they become cumbersome. The teacher can act as 
judge, or better yet, some responsible student can be named for that position. Anotfier 
pupil should be selected court stenographer, or recorder, to keep a record of what 
transpires. All members of the class who are not lawyers, researchers, wimesses, or 
current ofRcials, are the jury. 

C. AU students should research the problems. The lawyers and wimesses should get the facts 
from their own research and from that of the other class members. 

D. Conduct the trial 

1 . The lawyers open up with their arguments. 

2 . Witnesses present their evidence. 

3 . Lawyers questions and cross examine 

4. Lawyers from each side sum up. Each should point out how the evidence favors 
his/her side. 

5 . The judge sums up, points out errors in the arguments, fallacies, and misstatements of 
facts. 

6. The class, acting as the jury, votes on which side won the argument. 
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ESSENTIAL TERMS 



Controversial issue: a subject that can be argued and supported from opposing points of 
view. 

Resolution: (sometimes called the preposition): a statement which defines the nature of the 
controversy, is stat^ in the affirmative, and provides a basis for argument for or against 

Affirmative: the person who upholds the resolution, who argues for a change in what presently 
exists. 

Negative: the person who argues against the change proposed in the resolution, who upholds 
the conations as they presently exist 

Definition of Terms: a clear explanation of the resolution, defining and limiting ideas; it is the 
affirmative teams responsibility, but the negative team must approve. 

Evidence: the material offered as proof in an argument; it can be in the form of: (1) quotations 
firon authorities; (2) examples of actual situations or case histories, or (3) facts and 
statistics. 

Status Quo: a Latin term meaning the existing state of affairs, the present or the current belief 
and actions. 

Burden of Prooft rests on the affirmative, who must prove that the status quo is unsatisfactory 
and that the affirmative way is better, because the affirmative has a more difficult task, this 
side is given the advantages of starting and end :ng the debate. 

Stock Issues: those issues which must be proved by the affirmative (1) the need for the change, 
(2) the practicality of the change, (3) the desirability of the change. 

Presumption: the assumption that the negative is **right' until proven wrong'* 

Constructive Speeches: given in the first part of the debate; they present the major arguments 
with evidence. 

Rebuttals: given in die second part of die debate; the process of rebuilding after attack or 
defending from attack. 
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Handout #1 



ORDER AND TIME RESTRICTIONS FOR DEBATE 
PART ONE: Cooftnictive Speeches 



r list Ainniiitive 

SeconiNendve 
SeoomlAfinimtive 

Recess 

PART TWO: Rebuttals 

Negative 
Affinnaadve 



2-5 minutes 
2-5niinutes 
2-5 irantttt^ 
2-5 ininiites 



5 minutes 
5nunutes 
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ISfSniTZAL UINBMTS ZK SOCIAL 87UDZIS 
AmZTDDISr VAX.0I8r AND SKZUiS fOR CZTZ2INSBXP, GMDIS 7^12 

(1) Respect for self and others. The student shall be provided opportunities 
to: 

(A) respect beliefs of other .individuals r groups, and cultures; 

(B) be aware that some things are valued more in some groups and 
cultures than in others; 

(C) recognize how societal values affect individual beliefs and 
attitudes; and 

(D) recognize that individuals must accept the conseG[uences of their 
decisions. 

(2) Democratic beliefs and personal respoonsibility . The student shall be 
provided opportunities to: 



(A) respect the principles that underlie the Texas and the United States 
Constitutionsr the Bill of RightSr and the Declar«;tion of Indepen- 
dence; . 

(B) consider one's own values as well as those of others when making 
political decisions; 

(C) value open-mindednessr tolerance of differing opinions^ and civic 
participation as iicqportant aspects of democratic behavior; 

(D) respect the laws of one's society and work responsibly to change 
laws that one judges to be unjust; 

(E) understand the iitqportance of individual participation in civic 
affairs; 

(F) understand that legal rights and protections must be balanced with 
civic responsibilities; 

(G) recognise the value of compromise in the democratic process; 

(H) examine reasons that participation and decision making in civic 
affairs require knowledge, time, and personal efforts; 

(I) identify legal rights, responsibilities, and protection afforded 
juveniles and adults; 

(J) support the democratic processes of the republican form of govern-* 
ment; 

(K) support the basic values of American society (e.g., justice, 

responsibilities/ freedom, respect for the law, diversity, privacy, 
private property rights, free enterprise, and voluntary exchange) ; 
and 

(L) support the rules and laws of one's school, community, state, and 
nation . 

(3) Support for the American economic system. The student shall be provided 
op, ort unities to: 

(A) recognize the contributions of the American economic system to the 
standard of living of Americans; 

(B) support the role of profit in the American market system; 

(C) believe in the right of individuals to acG[uire, use, and dispose of 
property; 
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(D) support the freedom of consumers to choose how to spend their 
IncoM; 

(E) recognise thet cltlsens, through legal political activities, can 
influence economic decisions make by governmant; 

(F) acknowledge the role of goverrunent in regulating unreasonable 
restraint on competition by either producers or consumers; 

(G) support competition by either producers or consumers; 

(H) support competition as it affects the quantity and quality of goods 
and services produced; 

(I) recognise that as individuals act in their own economic interest 
they may also serve the economic interest of others; and 

(J) coicpare the control and treatment of public and private property. 

implication of social studies skills. The student shall be provided 
opportunities to: 



(A) locate and gather information; 

(B) observe for detail; 

(C) translate information from one medium to another; 

(D) organize and express ideas in written form; 

(E) distinguish fact from opinion; 

(F) analyze information; 

(G) draw conclusions; 

(H) synthesize information; 

(I) develop criteria for making judgments; 
(J) use problem-solving skills; 

(K) sequence historical data and information; 

(L) draw inferences; and 

(M) perceive cause-effect relationships. 
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SSSXHTZAt BLKMSHTS ZM SOCZM. 87UDZB8 
SOCZOXiOGY 

(1) Nature of sociology- The student shall be provided opportunities to: 

(A) define sociology as a field of study; 

(B) analyze research methods of sociology; and 

(C) understand sociological concepts. 

(2) Culture, socialization^ groups^ and institutions. The student shall be 
provided opportunities to: — 

(A) explain the processes of socialization; 

(B) analyze types of groups (e.g., primary, secondary, etc.) and inter- 
actions among groups; 

(C) analyze social institutions, their structures and functions; 

(D) understand the roles of mores, traditions, valuesr norms, symbols, 
sanctions, and folk-ways in a culture; 

(E) analyze socxal problems in selected cultures; 

(F) analyze status and roles of people in various situations and rela- 
tionships; and 

(G) analyze social stratification and social mobility. 

(3) Communications. The student shall be provided opportunities to: 

(A) explain symbolic communications; 

(B) understand impact of media on groups; and 

(C) analyze forms of propaganda and propaganda techniques. 

(4) Technological development and social change. ^The student shall be pro- 
vided opportunities to: 

(A) understand causes and effects of cultural and social changes; 

(B) analyze the impact of industrialization and urbanization upon 
people and cultures; and 

(C) describe the effects of cross-cultural contact, immigration, and 
cultural diversity. 
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18SXNTXAL ILXMBNT8 IN SOCIAL ST0DXI8 
»STCHOXiOOT 

Nature of psychology. The student shall be provided opportunities to: 

(A) define the fields of psychology; 

(B) analyze the tools and techniques of psychology; and 

(C) understand the terminology of psychology. 

Human growth, development r and behavior. The student shall be provided 
opportunities to: 

(A) explain stages of human growth and development; 

(B) understand factors involved in learning and language development; 

(C) describe thinking and creative processes; 

(D) explain motivation and emotion; and 

(E) understand personality theories, disorder therapies, and personal- 
ity testing and assessment. 

Development of the individual. The student shall be provided opportuni- 
' ties to: . 

(A) analyze the development of self -concept; 

(B) understand relationships of individuals with other individuals and 
with groups; 

(C) analyze the dynamics of group behavior and iiqpact of groups on 
individual behav^- r; and 

(D) establish individual long- and short-term goal setting. 
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tssnnzju:! ilimhits zm social studzxs 

ADVIMCSD SOCIAL SCIXMCX WMMIMUB 

(1) M>plication of historical and social science facta, concapts, rules, and 
genaralixations to salactad topics, problems, or issues. The student 
shall be provided opportunities to:' 

(A) formulate cause/effect, summary, and value generalizations; 

(B) condense information into valid summaries; 

(C) question stereotypes representing inaccurate or oversijrplif ied 
judgments; and "'^ 

(D) apply research skills to verify the validity of rules, laws, princi- 
ples, generalizations, or decisions. 

(2) Democratic participatory skills. The student shall be provided oppor- 
tunities to: 

(A) evaluate the processes and results of decision making; 

(B) apply the strategies of problem solving; 

(C) express ideas in an orderly and open manner; 

(D) undertake personal leadership in groups; 
(£) accept leadership of others; 

(F) demonstrate tolerance of differing opinions; and 

(G) state and defend a point of view* ^ 

(3) Processes of reasoning* The student shall be provided opportunities to: 

(A) draw inferences from data; 

(B) distinguish fact from opinion; 

(C) draw conclusions from data; 

(D) recognize common fallacies; and 
(£) identify and analyze propaganda. 

(4) Analysis of information from various sources. The student shall be pro- 
vided opportunities to: 

(A) verify the validity of information; 

(B) determine relationships between causes and effects; i 
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Advanced Social Studies Problms (continued) 

(C) int^rpr^t and avaluata conflicting opinions; 

(D) form valid gtnatralisations; 

(C) identify unstated assumptions; and 
(F) detect bias In sources of^infomation. 
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KSSSHTZJUb KXiBMXMTS ZK SOCIAL 8TUDZXS 
WOMJ) ARXA STUDZKS 

(1) Hi6torical developments of selected regions or countries. The student 
shall be provided opportunities to: 

(A) crace major historical events from early beginnings to the present, 
eii«>hksi2ing 20th-century developments; 

(B) explore the interaction of selected regions or countries with other 
areas of the world, historically and presently; and 

(C) recognize si -lificant personalities in the development of selected 
regions or countries. 

(2) Political and economic developments of selected regions or countries. 
The student shall be provided opportunities to: 

(A) describe the governmental structures of selected countries; 

(B) identify 1 ictors that have affected economic development; 

(C) explore the impact of science, technology, and industrialization; 
and 

(D) describe contemporary political and economic relationships with the 
rest of the world. 

(3) Geographic aspects of selected regionr. or countries. The student shall 
be provided opportunities to: 

(A) describe the physical features of the area studied; 

(B) recognize the influence of geography on the historical development 
of area studied; and 

(C) analyze population patterns and trends of selected areas. 

(4) Cultural aspects of selected regions or countries. The student shall be 
provided opportunities to: 

(A) understand the social and cultural changes that have affected life- 
styles; 

(B) con^are and contrast variations of cultural patterns in selected 
regions or countries; 

(C) analyze the roles of religions and traditions on shaping the cul- 
tures uf an area; and 

(D) identify the art, music, literature, drama, and other culturally 
related activities of an area. 
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KSSBHTZJOi ILBMIKTS ZH SOCIAL S7UDZIS 
jyOCRZCAN CULTURX STUDIES 



History and contributions of selected cultural, racial, and ethnic 
groups. The student shall be provided oppottunities to: 

(A) identify cultural, racial, and ethnic groups that have settled in 
the United States and explain reasons for their iiomigration; 

(B) explain the multicultural nature of the discovery, exploration, and 
settlement of the United States; 

(C) recognize the contributions of various cultural, racial, sind ethnic 
groups and individuals to the development and growth of t.he United 
States; 

(D) understand the interaction of selected groups with individuals and 
groups from various religious, national, racial, and ethnic 

bac kgr ounds ; and 

(E) trace the historical origins of selected groups. 

Cultures of selected cultural, racial, and ethnic groups. The student 
shall be provided opportunities to: 

(A) identify special celebrations and events and explain their 
connections with cultural, racial, and ethnic groups; 

(B) recognize examples of cultural borrowing that reflect the 
multicultural aspects of the nation; 

(C) describe the art, music, literacure, drama, and other culturally 
related activities of various groups; 

(D) analyze the influences of selected groups on American culture, 
particularly in the Southwest; 

(E) identify efforts of various groups to maintain cultural identity in 
relation to the dominant culture; and 

(F) analyze the diverse lifestyles of groups selected for study. 
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PHYSICAL AND PSYCHOLOGICAL SAFETY 



Social Studies 

U. S. and World Histcry (W. Hisf.) 
U. S. Government (Gov.) 
Sociology (Soc.) 
Psychology (Psy.) 
Advanced Social Science 
Problems (ASS?) 

Home Economics Education 

Food Science and Nutrition (FSN) 
Individual and Family Life (IFL) 
Parenting and Child Development (PCD) 
Compr^nsive Kome Economics (CHE) 
Advanced Child Development (ACD) 
Advanced Food Science & Nutrition (AFSN) 
food Production Management & Services 
(FPMS) 



• Sc';;nce 

Introductoiy Physical Science (IPS) 
Physical Science (PS) 
Introductory Biology (IB) 
Biology I&n(B) 
Chemistry I& 0(0 
PhysicsI&n(P) 

• Technical Education 

Technology Education (TE) 
IVade & Industrial Education (T&I) 



Health Education 



Health 1(H) 
Health n(H) 
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PHYSICAL SAFETY 





SOCIAL 
STUDIES , 


SCIENCE 


HEALTH 


TECHNICAL 
EDUCATION 


HOME 
ECONOI^CS 


Practices nA RmIm 
of Safety 

• DemoMtcMepnctket 
^ of safely 10 •void 
injuiywdpKvcataoci- 
dents in iM ixxne, 
school, nd community 




•School Safety 
Roles(H,IPS. 
PSJB3.CJ») 

•Infectious Diseases 
(BJB) 


•School Safety 
. Stales (H^ 
•bfectioiis Diseases 

(H) 


•School Safety 
Rules (Tftl^lE) 


• Home Safety Rules 
(CHEJPCDACD. 
FSN. 

• Safety Rules in 
Empioymetu 
(AFSNJPMS, 
ACD) 


People Help Eack 
Otter to Be Safe 
• Discuss wtvs Dooole 
can help each oiber 10 
be safe in the home, 
school, and community 





• School Penon.>el 


• Family Memben 
(H) 


• School Penraonel 
(TALTE) 


• Family Memben; 
(CmPCD^Cb. 
iFL>ljPSN) 

• En^loyinent 
(FPMS) 


Civic Responslbil- 
ities Toward Safety 

• Recognize one's dvic 
responsibilities towwd 
safety rale ^ and auttior- 
ity figures in home, 
sdKxri, and community 


•Ravecdnf »d 
Suppocting Laws 
ofSociety(GOV, 
WJfflSD 




•Msiatainiiiga 
Healthy Enviroo- 
ment(H) 


•Sivport State and 
NationalLaws 

(TALUB) 

\ 


• Soivoct State and 
NatimalLaws 

(CHEJPCDACD. 
FPMS) 



PSYCHOLOGICAL SAFETY 



Behavior and Con* 
sequences 

• Identify acceptable and 
unaccqptaUe behavior 
and the consequences of 
one's actions 



soaAL 

STUDIES 



SCIENCE 



^AccqxingCon- 
secpienotsof 
Decisions(W. 
fflST^SSPJ^Y 
SOQ 



•Recognizing Signs 
of Abusive 
Behavior (H) 



HEALTH 



TECHNICAL 
EDUCATION 



HOME 

ECONOMICS 



• Ac€q)dngCoo- 
sequ60oe$ofDec^• 
sioQsandBehavicr 
(CHBJPCDACD, 
mLAFSWJipMS) 



Developing a Posi- 
(ive Self Concept 

* Demonstrate a poskive 
aaitudeiowardself 



'Demonstranng 
Reqpea for Self 
«idOdim(W. 
HIST,ASSP,PSY 
S0C.GOV) 



Demonstratmg 
Healthy Attitudes 
Toward Own 
Sexuality (H) 



• D^lopingSdt 
awareness and Skill 
forSelMNxection 
(CHE^ACDJDFL, 
FSN) 

• FoMringEmo* 
tiornl and Social 
Development (QS 
PCD^ACDOFL) 



EmoUons and Their 
Effects 

• Describe various emo* 
lions and their effects 
on self, family, and 
others 



» Dealing with Peer 
Pkessure (PSY, 
SOQ 



• Identifying Warning 
Signs of Suicide (H) 
Distinguishing 
Between Positive 
and NegMive Atti- 
tudes Toward Life(H) 
Distinguishii^ 
Among Different 
KindaofLovefH) 



SOCIAL STUDIES 
Pi;raCAL AND PSYCHOLOGICAL SAFETY 



AtlitMks/VahMp/SkiUs 


GRADE 12 


tte cmfioiiaioot of their 


f 

United Stotta GoTenmait 
• Identify die piapoan aid iiqitctofni^inliti^ 
KsponsibUities of individnab in die lAiited StMs 


• Respea the laws of one's society 
and wQik fMpoosiNy 10 ctuafe 
taws that one jttdiei 10 be unjust 


• Andyze specific SuixeneCoartdecisiOMandexplain how d^ 
noiBcts individinl lishts in tte Uiiied Stales 


• Sivpoct the roles and taws of one's 
school, conununity.sate, snd 


• T^tififftiishtfae^tondiitiii^^ 


1 


• SupportdieconoeptdiatgoodcitittnshipindKUnitedStatoataietaiedlodie 
Constitution system of taws and not » die inieipretationa of individaal le^ 


Sociology J • 1 
• Exiriain aspects of cdtureinchidingbeMs.nKxes,ttadidons.foIk^^ 

pnMems 



PPS-3 



44 



SCIENCE EDUCATION 
PHYSICAL AND PSYCHOLOGICAL SAFETY 



Grades 9-12 



. Dcmonstrttcpropcrlabw^oryproccdu^ 
PA,A,ES) 



. Explains how the body defends itself against infectious diseases. (B) 



. Relate the impact ofAIDS on life in the United States.(B) 



. Identify causative organisrns, transmission syinptoms, and prevc^^ 
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HOME E<;dN0ltlfGS'.EDUqATIONv ; 
PHYSICAL ANIj PSYGHOlLOGIGAL SAFETY 



Course: Food Sdoncc and Nutritioa 

(i3KA) Apply principles of coosumersKip. p. 35 ' 

(13)(Q Relate the effess of vwik spsce ind equipme^ 

(i.3)0) Apply safety and sanitatioii procedures in ft^od prq^antiMi UskSrVp: 39-45 

0.2)(A) CtooqwiecidtuialinflueiKXSoniiKlividualan^^ pi 26 



I- o 4S 
I ERIC 
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HOME ECONOMICS EDUCATION 
PHYSICAL AND PSYCHOLOGICAL SAFETY 



Course: Individual and Family Life 

(clXA) Explain the basic functions of the family, pp. 1-2 

(C.4XO Relate the use of community resources to family well-being, pp. 151-152 

(c.5)(Q Determine components of responsible parenthood, p. 174 

(c.6)(D) Describe domestic violence including causes, prevention, and coping resources, pp. 198-201 

(c.2)(E) Investigate laws related to die £unily. p. 70 

(C.3KA) Summarize re^nsibilities(tf living as an indqwndeot adult pp. 77-78 

(c.6)(A) Discuss potential family problems and crises, pp. 187-189 

(c .3)(A) Summarize req;K)nsibiUties of living as an independent adult pp. 73-76, 78-79 

(C.3XB) Demonstrate communication and conflict resolution skills, pp. 93-96 

(c.3)(E) Describe die impact of culniral background on interpersonal behavior, pp. 105-108 

(C.5KA) Analyze factors affecting tkie decision to parent pp. 167-169 

(C.3KA) Summarize responsibilities of living as an indqwndent adult pp. 79-80 
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HOME ECONOMICS EDUCATION 
PHYSICAL AND PSYCHOLOGICAL SAFETY 

Course: Ptrenting tnd Child Development 

(d.2)(A) Summarize ways to pronwtephysidd development of children. pi).32,34,37 

(d.2)(F) Explain methods of guidance and discipline, pp-54-64 

(d.3)(H) Analyze alternatives for child care. pp. 83-84 

(d.4)(A) Identify parenting behavior indicative of child abuse tendencies, pp. 87-88 

(d.4)(B) Pdnt out parenting behaviors abusive to children, pp. 89-90 

(d.4)(Q Explain ways to meet needs of children in crisis, pp.91-97 

(d.3KA) Describe methods of sharing parental responsibilities, p. 68 

(d. 3)(I) Outline local, state, and national resources focusing on children, pp. 84-85 

(d.lKA) Summarize the responsibilities of human sexualiQr. pp. 1-5 

(d.l)(E) Analyze tiie impact of marital relationships on Ae children, p. 17 

(d.2)(G) Determine techniques to promote character devetopment pp. 64-65 

(d.8KB) Project how one's present behavior impacts present goals, pp. 5-6 

(d.2)(B) Describe the emotional and social development of children and techniques for fostering such 
development pp. 38-44 
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HOME ECONOMICS EDUCATION 
PHYSICAL AND PSYCHOLOGICAL SAFETY 

Course: Comprehensive Home Economics 

(b.3XC) Apply basic clothing coosouction and/or alteration technique pp. 70, 72 

(b.7XB) Relate sanitation and safety to food and nutrition, pp. 143-146 

(b.8XB) Evaluate methods of meeting tiie safety needs of families, pp. 177-180 

(b.lXH) Describe the rights and responsibilities of family memben and families, pp. 31-33 

(b.2)(D) Summarizr, forais of child abuse, their causes, and methods of control, pp. 57-59 

(b.l)(H) Describe the rights and responsibilities of family members and families, pp. 30-31 

(b.8XA) Summarize ways to pronoote individual and family health, p. 173-176 

(b. IXQ Analyze factors involved in socially responsible behavior, pp. 1 1-12 

(b. 1)(E) Apply strategies for managing peer pressure, pp. 20-22 

(b. 1)(F) Describe tfje functions of tiie family in meeting personal and societal needs, p. 24 

(b.lXG) Relate personal commitment to family strengUi and well-being, p. 26 

(b.5)(E) Identify the decision-making steps, influences, and implications, pp. 109-112 

(b.8XC) Explain factors affecting individual family health decisions, pp. 180-193 

(b.l)(A) Apply techniques to develop self-awareness and skills for self direction, pp. 1-4 

(b.l)(B) Describe die physical, social, emotional, and intellecmal development of teenagers, p. 4-7 

(b.2XA) Describe die basic n?cds of children, pp. 40-45 

(b.2)(B) Describe the responsibilities of tbc caregiver in meeting developmental needs of children, 
pp. 45-53 

(b.2)(C) Explain various methods of management and guidance, pp. 54-56 
(b.l) (G) Relate personal commitment to family strcngtli and well-being, p. 29 
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HOME ECONOMICS EDUCATION 
PHYSICAL AND PSYCHOLOGICAL SAFETY 



Course: Advanced Child Development 

(c 3XD) Identify dcveiopmcntally appropriate sex-rdated infonnatioo for children of different ages, 
pp. 69-70 

(c.l)(A) Describe responsibilities of parenting, p. 2 

(e. IXD) Describe responsible behavior in prevention and control of disease, pp. 10- 14 

(e.2XQ Identify neonatal care essential to the well-being of the child, p. 29-32 

(e.4XA) Describe guidance methods and factOTS influencing tiheir effectiveness, p. 75 

(e.5)(A) Discuss the effects parent/guardian employnaent has on Ae development <rf die child, p. 93 

(e.5)(Q Discuss societal tends impacting children, pp. 103-104 

(e.4)(B) Assess society's role in protecting the rights of children, pp. 85-86 

(e.5XB) Identify local, state, and national resources related to children, pp. 93-94 

(e.5)(D) Summarize fomis, causes, effects, prevention, and treatment of child abuse, pp.1 19-120 

(e 2)(B) Outiine the impact of genetics, environment, and mother's health on prenatal development 
pp. 23-24 

(e.3KA) Explain various theories and principles of growtii and development pp. 37-40 

(e.3)(B) Describe the interrelationships of social, emotiorid, intellectual, physical, and moral 
development of the child, pp. 6 1 -64 

(e.3)(F) Point out the impact of parenting/caregiver practices on a child's self-esteem, pp.72-74 
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Coum: Adw^rt Food Mtiict tnf 51^^^^ 

(j^lKBf buOiM lifety ami amititibii 



pp. 26^27 

(jaXE) Assess the safety flKton of varioos intmtibua aikl li^^ i(V13 
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HOlMni Et:dNDMlC^|EDIJCATION 
PHYSICAL ANOTPSYCHOIX^IGAL SAFETY 



Course: Food FrodiictiM» MuiaieBNBt, |«d 

(k.3)(B) Apply safety and sanitadon techi^qiies in food hai^ prepaiatioq, servikv, sibtage. and 



(k.3)(D) Use large and small food servk» equipmenl as i 
(k.3XA) Apply fedeial. state, and local samt^k» oodes fer food service dw M itfm e nts . 
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TECHNOLOGY EDUCATION 
PHYSICAL Am PSYCHOLOGICAL SAFETY 



Grades 9-12 



• Identify coiK:eptsuxlskilteieltted to safety ami safe 



• DeoKnstrate safe opet^cm and use of selected tools and equ^ii^ (TE)Cr&D 



• Maintain safe conditioas in die laboratoiy. (TE) (T&I) 



• SelectacominewaaUymadeprodu«andptq;>arearnainteM (TE)(T&I) 



• Investigate appropriate state and federal safe'.y laws. (TE)(T&I) 



• Prepare safety posters for die use of power tolls and equipment (TE)(T&I) 



• Demonstrate fxopcx safety procedures. C^E) (T&I) 
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HEALTH 
SAFETY 



GRADE 9 


GRADE iO 


GRADE ii 


GRADE 12 


• Disdnfuisfa between positive 
ml n^aii^ Mitudes loward 

life 








• Distixiguish among dilGfeitnt 








« Explain strategies for dealing 
with anger 









• Identify common warning 
signs of suicide 








• Demonstrate "^thy attitudes 
toward one's own sexuality 








« identify and understand signs 
of abusive behavior 








• Describe reasons for using, not 
using, and quitting alcohol and 
tobacco products 
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PHl'SICAL SAFETY, GRADES 9-12 



PRACTICES AND Wdl^ OFSAFfcTTY 



ACTIVITY: Using milcrials safety dato sheets 

Solutioo and sodium hydroxide, instnict students how to read nd to imcqwt MSDS 
sheets. Have students complete student study guide sheets by working indiv^^ 
pairs, or in groups 00 sulfuric add 

Assessment: Distribute an NfSDS sheet on cupric sulfate and hsve students individually list 
the following infonnatioo: a. formula, b. appearance, c. reactivity, d. health hazards, 
e. fire hazards, t special precautions. 

(Essential Bements/Activitie^/Assessment^' TE-7S.S0.S, 7S.S0*7B, 7S.85.6, 7S.85.6Q 

(Essential Elements/Acdvities/Assessments: HE-6.7B, CHE pp* 143*146; b.8B, CHE pp. 
177-180; i.3D, FSN pp. 39-45; j. IE, AFSN pp. 10-13) 



Instructional 



Community 



PEOPLE HELP EACH OTHER TO BE SAFE 



School Pgrnonnri 



ACTIVITY: In the annual staff development woikstiop on the Texas Hazard Communica* 
tion Act, teachers will work in grotqM to interpret and use MSDS to read and interpret 
NFPA chemical labels and to state general safety procedures. 

Assessment: Teachen will state the nuyor features of the Texas Hazard Communications 
Act and provide evidence that the individual components are being implemented in 
their individual classrooms and laboratories. 

(Essential Elements/Activitics/Assessroents: TE-75.50.7A,TE-75.85.6) 



CIVIC RESPONSmfLITIES TOWARD SAFETY 
Rgsp^t.:ig and Sunnorting Law^ of Socirtv 
(Local Objectives: SS-A.V.S. 1D,2A-2L) 

ACTIVITY: As a class, prepare a list of community resource people whom studerits might 
interview regarding state and city government Help students develop questions that 
will help them learn respect for law. 

Assessment: Divide the class inti groups of four. Tel! members of each group to evaluate 
(validate or invalidate) each of the questions about respect for the law and tell why they 
selected the person they did. 

Support S^at^ and Nfltloniil f .flw< 

(Essential Eements/Activities/Assessments: HE-e.4B, PCD pp. 85-86; TE-75.86.6Q 
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13 
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PSYCHOLOGICAL SAFETY 



BEHAVIOR AND CONSEQUENCES 

(Local Objectives: Paychology B.6, B.7, Sociology B.3) 

ACnVITY: This activity ism opportunity for group roemto 
own thoughts iml feelings and 10 piactice understJK^ 
others. Hint: The icachcr can •'prime the gra4)" by preparing one a 
beforehand 10 be pcepmd to be the fim volunteer to teU about their th^^ 
Group roemben need to be trained both to analyze their feelings and 10 li^ 

PROCEDURE: Seat students in a circle so that each person can see everyone else. 
Remind stud&nts of the basic rules. 

1. No put downs, name callings, etc 

2. Each person has equal opportunity to talk if they wish 

3. No interruptions and no one forced to talk 

Keep session short (10-20 min. per topic) and keep the discussion flowing. Do not kt one 
or two students dominate. At the end ofthe sessions ask the foUowing type of closure 
questions. 

1. What did you learn from this session? 

2. What dkl you notice during this session that was of special interest to you or that 
surprised you? 

3. What did you learn about yourself or someone else you didn*t know before? 

4. How did you feel about sharing such thoughts/feelings? 

5. In what way did this experience make you feel good? bad? 

TOPICS 

1. Something New or Good in My Life 

2. One of the Nicest Things That Ever Happened to Me 

3. Something I Enjoy Doing That I Do Well 

4. Something I Think Is Beautiful 

5. ATimelTrustedMyFteelings/Instincts 

6. A Time I Felt Sad 

7. ATimelWasVery Angiy 

8. A Time I Was Embarrassed 

9. Something I Like and Don't Like or About Which I Feel Good and Bad 

10. A Time I Helped Someone or Dkl Something Nice for Someone 

11. Remembering a Special Time and What Made It Special (Who Was There? 
What Were the Surroundings? What Happened?) 

Assessment: Have students answer the following question: How do feelings of anger 
affect dealing with other people? 

Rik^ooTiiMng Sigtt^ ftf Abu<lvg Behavior 
(Local Objective: H-B.IO) 

ACTIVITY: Discuss 'the physical, verbal, emotional, and sexual forms of abusive behavior 
which a child may experience, as well as the variety of physical and behavioral 
symptom,! that abused chiklren may exhibit 

I; ERIC ^'^''^ 50 



Instructional 



Resources 



Community 



Argus- A division 
ofDLMCommu- 
nicatioas-Lifetime 



(1975) 



4 
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16 



Houghton Mifllin 7 
Human Sexuality » 4 
pp. 14M42 19 
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Psychdogictl Safety. Grades 9-12 (Cont'd) 



Assessment: Have students draw three columns on a sheet of paper. Have them label the 
three columns -Behavioral; "Emoiiooai; and ThysictL" Students are to describe 
four signs of abuse in each of the three columns. 

Af f^ptSny rofi€#qti wifM of fWhavtor 

(Essential Ekmcnts/Activities/Assessroents: H&eJD, ACD pp. 10-14; b. ID, CHE pp. 7- 
10; C.3B, ACD pp. 93-96; A8B, PCD pp, 5-6) 



DEVELOPING A POSmVE SELF-CONCEPT 
TVmoiKtratinr U^KO^t for S^tf and Othm 

(Local Objectives: Sociology B.2, B.3; Psychology B.6) 

ACTIVITY: The teacher gives each student three activity sheets (see Handouts #1, 2, 3) 
allowing ten minutes for completion. YJhcn aU of the students have finished, the 
teacher will prompt the students share their answers. Fbr example: **Jim, can you 
share with die group some of the words you choose for What Are you 1^ Sue, what 
weit^some important items you identified on ''What's Important to Y ou? What items 
were not important to you? If possible, all students should be encouraged to share 
their answers. 

Assessment/fUzyt the students write the answers to these questions: 

1 . ^1 five thuifs that you feel would best describe you as a person. 

2. the i|ms that you had difficulty answering. Why? 

ACnVTTY: 

, 1. Distribute one lemon to each student Directeach student to examine his/her 

lemon carefully by rolling it, squeezing it, fondling it, inspecting it, etc. Ask them 
**to get to know their lemon** and selea a name for it Encourage them to identify 
in their minds the strengths and weaknesses of their lemon. 

2. Collect all the lemons and visibly mix them up in front of the group. 

3. Spread out aU the lemons on a tiMe and ask all students to come forward and 
select their original lemon. If conflicts develop over their choices, assist the 
parties in reconciling their diffefeoces, or simply note the failure to agree and use 
that as a basis for later discussion . 

Discussion Questions: 

1 . How many are very sure they reclaimed their original lemon? How do you know? 

2. What parallels are there between differentiating many lemons and differentiating 
many people? What di^erences are there? 

3. Why can't we get to know people just as rapi Jy as we did the lemons? What role 
does the skin play (for lemons and for people)? 



Htoughton Mifflin 
Health, p. 296 



Instructional 



BfiSQiuxca. 
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Community 
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Psychological Safety. Grades 9-12 (ConW) 



Assessment: Have students wrile answcn to the following questions: 

1. What principks of human behavior does this bring to light? 

2. Why is self-exnination usually moit difficult than evaluation of others? 

fff Yf Iftrinf Wr^^^^T Tnwart Own Sexuality 

(Local Objective 

ACnVITY: Guide students in a discussion on developing self-esteem and taking contnd 
of their own lives when dealing with human sexuality. Have students write a list of 
behaviors that relate to the develqmient of a sexual being, such as dating and selea- 
ing appropriate wearing attire. Discuss with students some of diesebehavion and 
whether die behaviors contribute to the development of healthy and positive attitudes. 

Assessment: Have students write a sexual profile of themselves, including the following 
information: traitt which may be considered as unique to themselves, influences that 
have helped them to develop a positive sexual selfK»ncept, and ste^ 
take to continue developing healthy attitudes toward their own sexuality. Ask for 
volunteers ) share their profile with the class. 

n#v#k>Qing S^lfawrMi^ anrf Skilh for Self>DirectiQn 

^(Essential Elements/Activities/Assessments: HE-d.2 G. PCD pp. 64-65; b. 1 A, CHE pp. 1 - 
4; b-1 B. CHE pp. 4-7; d.2B, PCD pp. 38-44) 



bistnictional 


Community 







Houghton Mififlin 
Health, Chs-Sand 
15 
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7 
9 
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20 



EMOTIONS AND THEIR EFFECTS 



Dofl1ii»fwithPH>rPrg«ure 

(Local Objectives: Psychology B.6) 

ACnVITY: Most of us have been brought up to believe tha it is not "right** to say nice 
things about ooe*s self or others. Hus activity attempts to change that attitude by 
having teams of two students share some personal qualities with one another. In this 
vxercise, each person provides his or her partner with the response to one« two, or all 
three of the following suggested dimensions. 

1 . Two physical attributes Ilike in myself 

2. T^o personality qualities I like in myself 

3. One ro/eni or sfaU Ilike in myself 



Explain that each comment must be a positive one. No negative comments are 
allowed! (Since most students will not have exp^enced such a positive encounter, it 
may take some gentle nudging on your part U> get them started) 

Discussion Ouestions! 




1. On hearing the assignment, how many of yo*' smiled slightly, looked at your 



partner, and said, ** You go first**? 

2. Did you find this to be a diffk:ult assignment to start? 

3. How do you feel about it now? 
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Psychological Safety, Q .dcs 9- 12 (ConW) 



Instrucdoiial 



^ Asstssment: Have studentt answers to the foUowing questions: 

1. What other positive attributes or quaUties could be included in ^ 
1 Why is it difficult for us to say positive things about otinelv^^ 

ACTIVITY: Pass out four 3 xSstrips of paper to each student Write four steoosoo the 
board or call out one at a time. Give class a very limited amount of time to answer die 
four quesdons (2*3 minutes* 3045 seconds per question). 

1. I feel angry when odiers 

2. I think my anger is — ...... 

3. When others express anger towards me« I 

4. Idiinkdiattheangerofodien 

After aU students have answered the questions, have them tape answen to tte 
thdr backs, dieirdesk^ or die wall. Process this experience in small groqw of 8*10 
pergroQp. Appoint group moderators to be sure all have an opportunity for *air 
time." During the group process, encourage students to recognize diatpeofrieexpr^ 
anger . differem ways, experience die anger of odiers differently, and have 
feelings and ideas about anger (or any other emotion). 

Assessment: Have studenu answer die following question: How do pec^le express anger 
indiflerentways? 

ni-»tInifiikMM K#tw##n Pcwitiv# and N#Mt!ve Attitude Toward Life 
(Local Objective: H-B.3) 

ACTIVITY: Divide die class 'jito two groups. Have or4 group develop a list of examples 
diat indicate a positive attitude toward life. Have die odier group develop a list of 
examples Uutt indicate a negative attitude toward life. 

Assessment: Have each group present a report to die class. Have students add items to 
bodi lists and discuss diose items whoe diere are differences of opinions. 

Di^tingnkhir g Amonf Diffgrgnf Kinds of Love 
(T ocal Objective: H -B.5) 

ACnVITY: Discuss widi students die concept diat love can be communicated in many 
diflerent ways. Just as k)ve is expressed in many ways, diere are also several types of 
love. Discuss love for a friend, family love, love in marriage, love of country, and 
love for humanity. Emirfiasize how diese types of love differ from each odier. 

Assessment: Have students write a one-page report on TTie Loves of My Ufe.** Three 
types of love must be included in die rqxxt, as well as an explanation as to bow each 
love is different from die odiers. Students may volunteer to share dieir reports widi 
the class or in small groups. 

Fosteriny Emotional and Sodai Development 

(Essential Elements/Activities/Assessment^: KE*b.lB,CHEpp.4-7;e.3b, ACDpp.61; 
A2B, PCD pp. 38-44) 

^ . PPS-18 



C^mununity 



Argus-A Division of 
IXJkfCoaimunica< 
tions Lifeline (1975) 



Houghton Mifflin 
Heilth, pp. 74-75 



Hou{^ton Mifflin 
Health, pp. 80-81 



JCfifiSL 



6 
9 
12 
14 
17 



12 
14 
17 



16 
19 



WHAT ARE YOU LIKE? 

It START and daw t line th«t coimem aU of the words which yw 

19 START 



(HMdottt«l) 




It. 



WHAT IS IMPORTANT TO Y0U1 



V^fmnortiiit 



I \ 



1 ^ 



I. religion 
I family 

3. friends 

4. car 

5. money 

6. clothes 

7. boyfriend or girlfriend 

8. grades 

9. what your peers think 
think about you 

10. teachei^s opinion of you 

II. your appearance 

12. popularity 

13. T.V. 

14. telephone 

15. sports 

16. pets 

17. hobby 

18. intellect 

19. health 

20. weekends 

21. music 



22. school 



I food 

feERlC 



3 
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Haadotit«2 



^1 



SELF-ESTEEMINVENTORY 

UkcMt 



Hftadout*3 



P 

i 

ft: 

r 

f 



I 
I 
I 



p. 

I 



i 



1. i^eiidikKoftiineikydmming. 

2. rmpietty««<rfwy«*- 

3. loftenwishlwctcsomeoocdjc 

4. rmMiyioUke. 

5. Mypttousindliun^aloioffimtogeiher. 

6. I never wony about anything. 

1 IfinditvefyhaidtotalkinfinoQtoftlieclasi 
g. I wish I ^weie younger. 

9. There«ek)tsofthingsabootmyseifrdcbangeiflcould 

10. I can make up my mind without too much trouble. 

11. rmalotoffuniobewidu 

12. I get upaet easily at home. 

13. I always do tiie right thing. 

14. Fm proud ofroy school wort 

15. Sonneone always has to leli me what todo. 

16. It takes me a kmg time to get used to anything new. 
n. I'm often sorry for the things I do. 

18. rm popular with kids my own age. 

19. My parents usually consider my feelings. 

20. rm never unhappy. 

21. rm doing the best work that I can. 

22. I give in very easily. 

23. I can usually take care of myself. 

24. rm pretty happy. 

25. I would rather play with children younger than I am. 

26. My parenu expect too much of me. 



pj^P 27. I tike everyone I know. 
^^^^ 

# ' 28. Hike to be called on in class. 



p>: O . I understand myself. 

jERJC 
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Community Resources for Physical and Psychological Safety 



1. AfCBcy: AU Satets Episcopal Hoipital Ftafiam: PnaeotaiiQat 
ItaetAiOL* 9-12 Coatact: Social SatvioesDqp«imeat 

FtMMeNumber 926-2S44 
Description: Community educMioo lad referral lo mwlicil/hfalth itsouices. 

2. Ageacy: AmericM Heart Auociatioa Pitogiain: Puttiqf Yov Hem into 
TrngOLAxac 9 tteCiniciilin 

Coatact: PmHod§m(x 
FMriciaBvttia 

Phone Number. 732-1623 
Descriptaon: EducatkniodecieaKhestdtaeiie. 

3. Ageacy: Aaierlcaa Red Cross Rognua: Health Edncsikm sod Safety 
TaiecArea: 9-12 Omtact: GfaceRrinwr 

Phone Number 732-4491 
De9crq)Ck>n: Bask: fim aid courses ami CPR on any levdupM request 



Ageacy: Because We Care, lac. Program: Counseling/Plrtseotadoos 

TafgetArea: 9-12 Cdatact SamhBiroioe 

Phone Number 336-831U ext. 420 
Description: Because We Caie Specialists am basei at cadaiascbodsiiesthroi^^ 

provide services ia education, prevtntkw, iott^^ 

Gunilies. InfocmadonaKirefenalcounsdingrdatedt^ 



5. Ageacy: Bridge 

TaigetArea: 9-12 



Associatioa, Inc. 



Progum: Spruce Emergency Youth 
Shelier 

Teen TaBc^-Cdnfidendal 
Counseling 336-TALK 
Contact: Counselor on duty 

Phone Number 877-4663 
Description: Individual, group, and family counseling on a short-term Itasis for youth. 



6. Ageacy: Catholic Social Services Progmm: Presentations/Counseling 

TsgetAiea: 9-12 Contact: Theresa Rembert 

Phone Number 926-1231 
Description: Family Counseling incl*:iing parent-child, group, and individual Ptesentations on self- 
esteem, feelings, and other personal issues. 



7. Ageacy: Charter Hospital Program: Substtncc Abuse, Self 

Target Area: 9-12 Esteem 

Contact: Joe MiUigan os 
Kimber Scott 

Phone Number 292*6844 
DescrqMion: Awareness, education and prevention of chemical abuse. Fqrchiatric disorders. 



PPS-25 G3 



8. Agticj: DepartstBt of Humi Senriccs Itagwiu ProirwHiiinni 



FhooeNumbot 3354921 (24 boon) 
DMcripcioa: Accept! aadinvatigilBtchiklrt^ 
foster cm is givetu also. 

9. AgtBcy: F.AXXS. (Family Aisetsntit, Pkbfiam; CoooMliaf 

CoBSiltetiM Md Tktrapy Senrkf) Ii€« Contact: I^iLnXcT Bfoctauii 
IkgeiAita: 9-12 

Phone Number 921-6858^FACT(metio) 
Descripiiou: Couiiaelin|iomdhrkliiils,scoiq»^ 
subctmce abuse. 



10. Agency; Fire Depmrtnent, Fort Worth Pkogiam: Fi^ File With Cm 

TntgeiArea: 9-10 Learn Not » 

Contact: OeoqieStninMtcr 



Phone Number 870^1 
Description: A counseling progrm called Tight Foe Widi Cattt** in conjunction widi the Chad Smdy 
Center. AvatlaUeforjttvenikfiiesettersiCes2«16. AlsoapropmcaUod^li^ 
Bum«*'usedbysomeschoobindieircuniculum« liiepufpoaeif h^edooilDdi&ldftnal^ 
fiie safety. 

11. Agency: Fort Worth Fire Department Pkogmm: Pkesenadons 
THgetAita: 9 Contact Captain Roy Knight 

Phone Number 870-6865 
Description: Programsandmateriakonfiresafety and prevention of fires i^ 

12. Agency: Fort Worth Girls Club Prognun: Presentations on Sexual 
TtfgetArea: 942 Abuse and Dealing widi 

Stress 

Contact: Sally De Poor 

Phone Number 926-0226 
Description: Preventiflg Teen Pregnancy on how to talk to parents about sexuality. 

13. Agency: Fort Worth Police Department Prognun: Presentation 
TtfgotAiea: 9 Contact: Officer K. P. Middkton 

Phone Number 870-71S3 
Description: Safety piecautioiis to take when tmveling to and finomsch^ Includes dealing with 
strangers* bicycle safety, crosswalk safety, 

14. Agency: Harris College of Nursing Program: Presentatkm 
TtfgetArea: 9-12 Contact: Ann Kiikham, Assistant 

Professor 

Phone Number 236-7048 
Description: Sexual abuse, rape, and how to deal with emotional and psyc hdogical abuse. 

PPS-2b 



15. Agetcy: March of Dtaitt Plnognm: Prttantiriontoa Safety 
'ngfctAiei: 9-12 Contact LaivteLan^pmciorof 

Edocnioii 

Phone Numbor: 284*2702 
Descripiioo: Spedm«xlcIis«»mpmeaMkm 

drags. Rpoefilmianry. HeatihcamracteiariU^ 
Pkofestkxiilinservicetnpicoiiali^ Umilod financial anistai^ 

16. Ageacy: Mtatal Health Associattoa of Pirogiam: Effective LemingMai^ 
TttgeiAiea: 9-12 Fell Bond Stomt on 

UentifyingPoelings 
Qmtact: CaralyiiCkiorN|ieed 

Phone Number. 33S-S40S 
Deacripcioo: Infonnatioa^itfenalandediKatioiuaservto 
esieen and stress manageo^ent 

17. Ageacy: Pareatiag Gnidaace Center Prognm: Effective Pkeoting 
TaigetAret; 9 Cootacc BaAataAiideaon 

Phone Number 332-6348 

332-6399 (Wann line for pareM) 
.^escripciori: Counseling services for parents who desire la develop positive parenting skills. 

18. Agency: PareBllag Guidance Center Program: Parenting Education Pkognun 
TtfgctArea: 9 for Schools (PEPS) 

Contact: PamCbevreaux 

Phone Number 332-6348 
Description: Ftve-day presentation by trained volunteers, covering topics relating to parenting skills and 
reqxxisible deciskm making. 



19. Agency: Rape Crisis Program of the Program: Counseling and Emotional 

WoBiea^s Center of Tarrant County Support for Rape Vktims 

Target Ann: 9-12 Contact: Susan Loving Harris 

Phone Number 338-1126 
Descriptkm: £motk)nalsupponforyouthasthey go through the trauma of medical and 1^ 
and information sharing. 



20< Agency: Tarraat Council on Alcoholism 
and Drag Abuse 
Target Area: 9-12 



Program: Presentatkm 
Contact: Kim Kirchoff, Director of 
Education 

Pam Dunlop. Assistant 
Director 

Phone Number 332-6329 
Descriptk)n: Covers topics on devek)ping a positive self-image, effects of peer pressure, knowledge of 
drug safety. 



21. Afticy: TtwM Ckriititi UilT«r$lty 

TKpcAni: W2 CoattcC 



22. 



23. 



r: 92^7100 

Detcripiaa: Setf-«ilDem.to|ili«w«ii«tai^ 
comnsBicttioa ddOt iad ded^ 

Agctcy: Texts ChristiaM Uiitewlty Pttjinin: 

PhoaeNumber: 921-7863 
DMOiptioo: Eating Diaowka a nd SeinialAbuiB. 

Agcacy: Tfct TrtatMit Ptoce ftognw: Iiidhfiita|||lMnpyte 

(Parcits Uiited) Ab«»d«I Ahwr 

TkietAitt: 9-12 Cooncc RitaFooat . 

PhoaeNumber. 877-3440 (24 inin) 
Deaoipdoa: Acooiiaelingscrvk»fory«ahwhohawbeeaae3aiaBy*o^ 
thepcipemoc. 
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Resources, 
Strategies, 
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Planning 
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Infoimation 


AduU Piobition Deputmeni 
200 W. Belknap 
Fbn Worth, Texas 
(817)535-6363 
Contact: Lori Baldwin 






A presentatio) on probation or the criminal Justice system. 


AI- AnoQ-AIateen Infonnabon Service 
1203 Lake St 
FbftWocth, Texas 
(817)336-2492 




s/ 


Services provided for children of alcoholics. 


American Cancer Society 
2222 Montgomery St 
F6rt Worth, Texas 
(817)737-3185 
Contact: Locttta 




s/ 


Presentations are made to meet the needs of the age group with 
regards to health education. Films are viewed witi a question/ 
answer period following. 


^»i^rican Red Cross-Tarrant C6umy 
6640 Camp Bowie 
Fbrt Worth. Texas 
(817)7324491 
Contact: Grace Palmer 




v/ 


Classroom presentations on services of the Red Cross, 
first aid, and national disaster relief 


Amon Carter Museum 
3501 Camp Bowie 
(817)738-6811 
Fort Worth, Texas 

Contact: Anne Fanner, Art Museum 
Tour Coordinator 






Tours of Museum's permanent collections and special exhibitions 
conducted by trained doccnts. Can enhance curriculum objectives 
in Texas and U.S. History. 


Animal Control 
(817)870-7398 
Contact: Guy Natalie 




s/ 


Classkxxm presentation by offlcers regarding responsible pet 
ownership, bite prevention, and adoption. Puppet show and VCR 
tape includf^ in presentation. Aprw>nnate for grades K-6. 


Asian Cultural Center 
(817)870-1127 
Contact: Mike Goldberg 




s/ 


Classroom presentations on the history and culture of Asian 
society. 



FT«FieldTrip 
S»Speaker Available 

erJc 3 
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Resources 


FT 
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Information 


Big Brothen mi Sisters of Tarrant County 
1209 W. Freeway 
(817) 877-4277 
Contact: LannyHassell 






TlUS ISCflCy Cttl DfDvidfi infifvmAtinn Ahruit thjair tsmv\tmn\ ttik^r^k 
|M vviw uu^uiiiicujuii oiAiui UlCir piDKralTi wnicn 

altow$ stuclcnts to Icam nwre about this or^ Also can 
provide information about a career in social work. 


Black Alt GaUcry-Profilcs in Pride 

1000E.Rosedale 

(817) 870-9700 






I our or Classroom presentation available upon rcqi^est. 


Botanic Gardens 

3220 Botanic Garden Drive, North 
Contact: Clan Wilson, Education Office 
(817) 870-7682 


s/ 




Tours on various topics available. 


Bureau ot' Engravir. ^ and Printing 
6850 Blue Mound Rd. 
(817)232-5833 
Contact Receptionist 


s/ 




Tour of the federal building to view the process of printing money. 



c 



Resources 


V\ 


s 


Information 


Casa Manana 
3101 W.Lancaster 
(817) 332-9319 or 332-6221 
Contact: Kathclccn Tronsor, Dona 
Shrincr, or Ds^ne Kaplan 


>/ 


>/ 


Special daytime performances (10:00 a.m.) weekdays and class 
presentations for grades K- 12. Theatre school for K-12 with 
scholarships available. 


Cattleman's Museum 
1301 W. 7th Sl 
Fort Worth, Texas 
(817)332-7064 

Contact: Carol Williams, Museum/ 
Foundation Coordinator 


>/ 




Historical and current day look at the cattle and ranching industries 
in Texas. Films and educational materials also available. 

• 


Center for Economic Education 
P. 0. Box 5427 
Denton, Texas 76203-5427 
Contact- Dr. William Witter 






Resource pcrscas and matenals for economics education. 


Child Abuse Prevention 

P. O. Box 5128 Arlington, Texas 76005 

(817)640-5090 

Contact: Audra Bennett 


1 




Class presentation on the prevenuon of child abuse and services 
available to the community. 

— 



ERIC 
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Information 


Cimn (City TnmU Semce) 
2304 Pine St 
(817)8704226 
Contsct Bobby Dike 






Tour consists of visiting Citran*s property. A bus is provided to 
transport the grotq) to and from school. 


Comprehensive Qrime Prevention 

Progmn 

913 Taylor St 

Hon Wofth. Texas 

(817)8704600 

Contact: Receptionist 






Presentations art available on the following subjects: child safety, 
self protection for women, home security, and fraud prevention. 
Other topics may be requested. 


F 




FT 
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Information 


Fort Wofth A viidoii Dept 
Meacham Field Tenninal Building 
(817)624-1127 
Con\t:t: Jan Till 






Tour of the tenninal building* Watch planes take off and land. 
Hiose over 12 years may visit the control tower. Special tours 
may be arranged for older groios who are interested in aviation 
idaiedcmen. 


F6rt Worth Boys* Club 
2000 Ellis Ave. 
Fbrt Worth, Texas 
(817)624-8405 
Contact: UnitDiiecior 






/ our of the Boys* Club and explanauon of the purpose and 
services provided. 


Fort Worth-Oc^ City Program 

(817)870-6360 

Contact: Sally Barmley 






Program for lower elementary students with audiovisuals. 


Fort Worth Chamber of Commerce 
700 Throckmorton St 
Fort Worth, Texai 
Contact: Receptionist 
(817)336-2491 




s/ 


Speakers available to describe the ways in which the Chamber 
attracts new businesses to the arta, as well as the services provided 
to existing Fort Worth businesses. 


Fort Worth City Hall 
1000 Throckmorton 
Fort Worth, Texas 
(817)870-7551 
Contact: Olivia Rodriguez 




s/ 


Tours of City Kail and speakers on a variety of topics in city 
government 


Fort Worth Convention and Visitors Bureau 

700 Throckmorton 

F6rt Worth, Texas 

(817)33645791 

Contact: Diane Wolf 


1 

1 


s/ 


Slide show and oral presentation on history of Fort Worth and 
tourist attractions. 



Resources 



FT S 



Fort Wonh Employment and 
Tnining Dept The Woridng Ccanecdon" 
440 So. Main 
Fort Worth. Texas 
(817)870*W 



Foit Wortb-Fire Satety Education 

1000 Throckmorton 

Fbrt Worth. Texas 

(817)870^865 

Contact Capt. Roy Knight 



Fort Worth Girls' Qub 
1425 8th Ave. 
Fort Worth. Texas 
(817)926-0226 
Contact' Sally Oefoit 



Fort Worth Hispanic Chamber of 

Cbnunerce 

23;3 K Mrin 

Fort Worth. Texas 

(817)625-5411 

Contact: Receptionist 

Fort Worth Metropolitan Black Chamber 

of Commerce 

2914E.Ro$edaie 

Fbrt Worth, Texas 

(817)531-8510 



Fort Worth Municipal Court 
"Teen Court" 
l(XX)Throckmocton 
Fort Worth, Texas 
(817)870-8680 



Information 



Wide range of topics covered regarding employment and training. 



Presentation of film and question/answer session on fire 
prevention and safety. 



Classroom presentation on services provided by organization. 



Speakers available on a variety of topics related to business 
oppmunities for Hiqumics. 



Speakers available on a variety of topics related to business 
opportunities for Blacks. 



Fort Worth Museum of Science and History \s/ 
1501 Montgonaery St 
Fort Worth, Texas 
(817)732-1631 

Contact: Group Services Office 



Fort Worth Nature Center 
Rt 10 Box 53 
Fort Worth, Texas 
(817)237.1111 
Contact: Receptionist 



Available to make presentations to classes during which a video 
tape is shown followed by a question/answer session. Students 
may also serve as volunteers in Teen Coun. 



One-hour guided tour of museum exhibits. Special emphasis may 
be placed on a variety of topics. Tours presented Tuesday through 
Friday at 9:30 and 11:00 a.m. Maximum: 60 students per tour. 



ERLC 



One-hour guided traU v/aUr uses natural history items such as 
skulls and seeds to familiarize students with the natural world. 
Specialized peograms available on request Students divided 
into groups of 10-12. Maximum group siic 80. 
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Information 


Foft WoAh Opera AnodMkm 

?SOSW.L«icMar 

Fort Worth, Texts 

(817)731^3 

Gbntao: Ginger Head 






One-act opera pcrfbrmtng troupe. Two 3-wcek performance 
pmods. 1 spring, 1 fidlt ana one-act children's opera with 
questkxi/answer time (ToUowtng* Also with program: make-up 
and set assembly demonstratkm. 


Foft Worth Park A Rea Dept 
Historic Log Cabin Village 
(817)926-3881 
Contacc Receptionist 


✓ 




Students visit the historic log homes and grist mill. 
Demonstrstioos of various pioneer crafts and the operations of 
a stone ground mill 


Fort Worth Police Dept 
350W.Bdkiiap 
Fort Worth, Texas 
(817)877^17 

C:bntact: Patrol Captain's Office 






A wide variety of topics can be covered dealing with crime 
prevention and the work of the police. 


Fort Worth Public Health Dept 
18(X) University Dr. 
Fbrt Worth, Texas 
(817)870-7213 

Contact: Kathy Biemat, Education Dept 






A tour of the health department Classroom piesenuitions on a 
variety of health matters. 


ron worm otar** leiegrani 
400 W. 7lh St 
Fort Worth, Texas 
(817)336-9271 

Contact: Receptionist, Educational 
Services 




✓ 


Tour includes all departments of the Star^Telegram and speakers 
describe the processes involved in gathering and printing the 
news. 


Fort Worth Symphony Orchestra 
4401 Trail Lake Dr. 
Fort Worth, Texas 
(817)921-2676 
Contact: Nancy Buchanan 


s/ 




A presentation including the following: History of symphony, 
description of types of instruments, listening to types of 
music, and the inner woricings of an orchestra. 


Foit Worth-Tmnt County 
Young Lawyen Association 
Texas Building 
(817)3384092 
Contact: Receptionist 






Classroom presentations on law-related topics and law as a 
career. 


Fort Worth Zoo 
(817)870-7055 
Contact:^k)o Education Dept 


v/ 




Guided tours provide students the opportunity to leu 'he proper 
care of animals and meet the people who care for the animals 
in a zoo. 



Rdourctt 


FT 


s 


iRiornuition 


Geaealogy Ubnrian Fort Worth 

PubUeUbrttfy 

300 Taylor Sl 

Fort Worth. TX 

(817) 870-7740 




✓ 


Spciken ind toun to piepire students for genealogical research. 


Genenl Mocon Cofp. 
2S25E.Alnm 
AriingtoOt TexM 
(817)649-6234 

CoQtftCt: Officeof Pliiit Stturitv 


V 




Tours of assembly plane are conducted at no charge Mon-Fri. 


Cknenl Servkxs Adnunistniion 
819 Taylor St. 
Fort Worth. Texas 
(817)334.2321 
Contact: Marcelio Banks 






A general discussion on the puqxise. function, and general 
operation of a govermnent agency ; information on how to begin 
a career in govenunent service. 



H 
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Information 


Historic Pteservadon Council for 
Tarrant County 
902 S. Jennings Ave. 
(817)338-0267 
Contact: NfaityCraddock 






Speakers provide information about the preservation 
of historical buildings in Tarrant County. 



I 



Resources 


FT 


S 


Infortnation 


Intemationai Training in Communica- 
tions nroastmistress" 
(817)926-2288 
Contact' Crystal Ward 






Training in public q)caking and speakers available on a variety 
of topics. Organized extra-curricular club for high school. For 
details in organizing, contact N4ary Hero, 923-5382. 

i 


Inter Cultuni 
18108th Ave. 
Fbrt Worth, Texas 
(817)3324691 
Contact* Nickv Holland 




%/ 


Preseniaiionson world cultures and their interdependence with each 
other. 



lERJC 
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Rctourcct 


FT 


S 


Information 


Kliid)ett Alt Mitteam 
3333 Cafl4> Bowie 
Foft Worth, Texas 

CoQUict: An Museum Coordinator 






Guided toun of the pennaneot coUection and special traveling 
cxhibtoions are offered. A number of toun have been desi^^ned 
la fiilfiUetseatUI elements. Slide prognms on art elements. 

|^#MMil» Wvl HI Qtvav STHUBUIv* 

QOl Education Department, 332-8451 


KI7IN/KERA Educttkml Serv^ 

OepaRDieiit 

300 HwyHiMS Blvd. 

DaHja. Taxm 

(214)871-1390 






Guide for librarians and clasaroom teacheis of educational program- 
ming to be recorded* 


KTVTChunel 11 Televiskn 
4801 W. Freeway 
FoftWotth. Texas 
(817)4SM11 
Contact: Penny Preston 






Classroom visitors to speak on direcdng the television news cast. 


KXAS Channels TV 
1 3900BarneaSt. 
Fort Wocth. Texas 
Contacc Weathennan-Channel S 






Tours of weather reporting facilities only. 


L 


Resources 


FT 
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Information 


League of Women Voten 
101 S. Jennihg: Ave. 
Fort Worth. Texas 
(817) 336-1333 

Cbntact: Linda Bui8ess<236-1988 for 
<;tw>alM>r'« Riireiu 






The voting process and national, state, and local candidates are 
discussed by classroom speakers. 


M 


Resources 


FT 
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Information 


Modem Art Museum of Fon Worth 
1309 MoQt|omety 
Fort Worth, Texas 
(817)738-9213 
I Contact: TourCoonlinitor 






General and special exhibition tours provided* Guided tours offer 
students an opportunity to view and discuss various works of 
modem art TwoHhree weeks advance notice required. Free. 



ERIC 
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Information 


NAACP*Naciofial AssociMion for the 
AdvMKxmem of Cokied Fwple 
1063 Evani Ave. 
Fkvt Worth Texfls 
(817)332-8919 
Contact Recepcioiust 




%/ 


Speakers ivailable lo discuss the current issues and concerns of 
Black Americans. 


NCNB-TCXAS 
Kfaifcetiiig D^aitmem 
(817)3904161 
Contact: SamiRoop 






Class presentations on the t>anking industry. 


Noble Planetariufn-Muaeum of 
Science and History 
ISOl Montgomery St 
F6rtWorth» Texas 
(817)732-1631 
Contact* Group Services 






Presentations allow students to explore the universe. 
Sophisticated multi-media equipment helps create an environment 
where each student's imagination is stimulated. Topics vary. 
Minimum cost per student 
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Information 


Omni Theatre-Fort Worth Museum of 

Science and History 

ISOl Montgomery St 

Fbrt Worth, Texas 

(817)732-1631 

Contact Group Services 


v/ 




Film programs on a variety of scientific and/or cultural topics. 
Topics vary according to available film. 





Resources 


FT 


S 


Information 




Parenting Guidance Center 






Topics include individual, marital, and family counseling services. 




2928 W. 5th St 






Information available on effective parenting. 




Fort Worth, Texas 








(817)332^348 








i 


Contact Receptionist 









Resources 


FT 


S 


Infornuition 


Safety council of Fort Wofth 

301 Otklrarst Scenic Drive 

Fbft Worth. Texas {817)831-0641 

Contact: RoaunieTefnll or Jack Mitchell 






Education programs dealing with accident prevention in the honie. 
in traliic, in the wokplace. and in recreational pursuits. 


Stint Joseph Hospital 
1401 S. Main 
FoftWorth« Texas 
(8t7) 336-9371 Ext 681S 
Contact: ?aula KGichein 






A wide range of topics presented by individuals of Speaker's 
Bureau. Contact resource person for listing of topics. 


Scou William Edrington Theaizt 
350SW.L»casier 

Fbrt Worth. Texas (817) 738-6509 
Contact: BillCari)er 






Discount rates for preview of every show - $3 per student Tour of 
facilities to view play set may also be arranged. Contact Mr. 

Odififir for nrnnoMtiMitc 


Sid Richardson Collection of Western An 

Museuni 

309 Main Street 

R« Worth. TX (817) 332-6554 
Contact: Jan Brenneinan 






Tour of museum's permanent collection includes discussion of an 
^^imidiu, TT^icni anisu sucn as ixcminaujn ana kusscu, ana 
19th and eady 20di century history and civilization. 


Story Puch Players 
6706 Camp Bowie 

Fort Worth. Texas (817) 738-7549 






Theatrical productions for elementary students. Fee charged for 
services. 



Resources 


FT 


s 


Information 


Tarrant Council on Alcoholism and Drug 
Abuse 

617 7th Ave. Suite 30S 

Fort Worth, Texas (817) 332^329 

Contact: Ellen Nelson or Ramzie Gillespie 






Classroom presentation and video on social problems of alcohol 
and drug abuse. 


Tarrant County Association for the Blind 
912 W. Broadway 

Fbrt Worth. Texas (817) 332-3341 
Contact: Wayne Pound 






A tour of the workshop for the blind. Observe production lines 
and product assembly. Speakers give general overview of 
agency services and the disability of blindness. 


Tarrant Cbunty Black Historical and 
Genealogical Society 
l020E.HumboIt 

Fbrt Worth, Texas (817) 332^9 
ConUKrt Ma Lenora Rolla 






Class presentations on Black history and genealogical 
methodology. 



Rttourccs 


rf 


s 


Information 


Tamnt Cbinty Distrkt Attoniey 
aOOW.BelkMp 

Worth, Texas 
(817)334.1116 
Coniact* TidHowington 


%/ 


✓ 


Speaken available to give overview of county government and 
lours of county offices and courthouse may be arranged 


Tifiant Cbunty Humane Sociecy 

1840 E Lancaster 

Fort Woith, Texas 

(817) 332-5681 or 332-5367 

Contact: Lynn Bussingion 






Film shown about functions of the Humane Society. 
(>iestion/uiswer session concerning abuse, neglect, and 
population. 


Tamnt County Junior College 
1500 Houston Sl 
FoitWocth, Texas 
(817)877-9212 
Cbntact NilaBaiker 




%/ 


Speakers available on a wide variety of topics. Contact Ms. 
Baricer for speakers' bureau listing. 


Tanant County Juvenile Retemion Center 

2701 KiniboR<l 

Foit Worth, Texas 

(817)834^311 

Contact: Receptionist 






Tour of facilities for limited number of students and guest speakers 
available. 


Teen Challenge of Fort Worth 
747 Samuels Ave. 
Fort Worth. Texas 
(8^7)336^191 
Ci/fitacc Receptionist 






A rUm is shown folk>wed by a disc ussion and question/answer 
session on drug prevention. 


Texas Agricultural Extension Service 
200 W. Bluff Sl 
Fort Worth, Texas 
(817)334-1293 
Contact: Geneva Smith 






A pitscnttiion discussing tirban land^y^apes, gardening, 
agribusiness, plant science, etc. 


Texas Christian University 

3825 Hilltop Rd 

Fort Worth. Texas 

(817)921-7490 

Contact: Charleen McGilvray 






Tours of specific subject areas or general tour of campus may be 
arranged Presentations can be made concerning choosing a 
college, financial aid for college, and history of TCU. 
Contact various departments for subjec^v specialists. 


TU Electric Setvioe 
115 W. 7th St 
Fort Worth. Texas 
(817)336-9411 

Qm^i Rfi«i?tM?ni,n L 


%/ 


y 


Tour of power plant for 5th grade and up and electric service 
HiiWing for 9lh grade up. Tours by reservation Monday-Friday. 
Free loan of films and programs, on energy for K-12. Classroom 
speakers are available upon lequest 



ERIC 
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Rctoarccfl 


FT 


s 


Information 


Texas pmptoyoMot Coaminioo 
30lW.13liiSt 
FmWoMi. Texas 
(817)33S-S111 






Infonnatioii on choosing an occuptcion* maidng contacis in search 
of empioymem, maidng appointmenu for interviews etc. 


Texas Heriia|e Inc. "Thisde Hill" 

lS09PeaMyIvaoi« 

(817)336-1212 

Coottcc Susn Hasioer or Dtnelda Crouse 






Vohinteers conduci 1/2 hour to 1 hour tours of Thistle Hill. 
Alkm^ students to view the way of life of the Fort Worth Cattle 
barons and to particqNte in an architecture-scavenger hunt 
Cost: Sl.SOpersttident 


Texas Raiders 
12S0CopelMdRd. 
Foft Worth. Texas 
(817)273-5222 
Cbntacc TauneePaur 






Local n^jor league iMseball club maintains a speakers* bureau. 
Will send speakers to classrooms. 


u 


Resources 


FT 


s 


Information 


U. S. Air Fiorce-CarsweU AJ^.B 
(817)782-7157 

Contact: Sgt Beclcy Robinson 






A drive*thru explanation cf the Air Force fiaae* a military dog 
demonstration, a base fue station tour, and a lour and explanation 
of B-S2D and KD 13S Aircraft assigned to CarswelL 


V 


Resources 


FT 


s 


Information 


Vietnam Veteran's Center 
1305 W.MagnoUa Ave. 
Fort Worth. Texas 
(817)921-3733 

Contact: Don Waak or Hugti McKay 




y 


Counselors at Vietnam Vet Center will speak to classes on their 
experiences in and perspectives of Vietnam. 


w 


Resources 


FT 


s 


Information 


Weaver «id TidweU. CP. A.'s 
!500 Sinclair 
Fon Worth, Texas 
(8l7)332-79(» 




y 


An informal lecUutAe^nse to a que5'-on session is presented 
Also, a personal financial statement slide presentation for book* 
keeping classes. 


Women's Ceaier of Tanwt County 

1723HeniphiO 

Fbrt Worth. Texas 

(817)927<4040 

Contact: Mary Blasingame 




y 


Classroom presentation on issues affecting women. 

1 
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Fort Worth 
Independent School District 

Resources 




FORT WORTH INDEPENDENT SCHOOL DISTRICT 



RESOURCES 



ADMINISTRATIVE STAFF 

Dr. Don R. Robeitt, Superintendoit of Schools 878-3707 

Mr. Eugene Gutierrez, Associate Superintendent, Non-Issttuctional Services 877-5687 

Dr. Morris Huhnes, Associate Superintendent, Instructional Services 878-3710 

Ms. Jo Ann Houston. Assistant Superintendent. Personnel Services ~ 878-3721 

Dr. Dm PoweiJ, Assistant Superintendent. Elementary and Secondary Education 878-3728 

Dr. Midge Rach. Assistant Superintendent, Instructional Planning and Development 927-1910 

Mr. Eldon Ray. Assistant Superintendent. Operations and Construction 625-9883 

Mr. Joe Rc«s, Assistant Superintendent. Community, Employee, and Ocvemmental Relations 878-3725 

Dr. John Sawyer. Asasiant Superintendent, Business and Finance 878-3705 

Dr. J. D. Shipp, Assistant Superintendent. Instructional Suppbrt 878-3719 

Offices/Departments 

Adopt-A-Schooi 878-3723 

Art 927-0458 

Athtetsc 335-1802 

Business Transportttion 534-3375 

Choral and General Music 927-1768 

CoaMnnnicadons/Infofnuition Center 336-2626 

Bilingual/ESL 927-0228 

Curriculum 927-0845 

Production/Disiribu'ion 926-2492 

Elementvy Schools 878-3724 

High Schools 878-3734 

Middk School 878-3735 

Early Childhood Education 921-2823 

English/Language Arts Program Director 927-1876 

Foreign Language Program Director 927-0528 

Gifted Hid Talented Program 927-0609 

Health Education Program Director 921-2651 

Instructional Computing Program Director 921-1774 

Instrumental 926-1199 

Mathematics 927-1877 

Ph>'sical Education 921-2811 

Professional Development 927-1900 

Professional Libiaiy and Media 735-4898 

Reading 927-0923 

Science 927-0731 

Social Studies 927-1908 

Vocational and Adult Education 878-3743 
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PERIODICALS IN THE 



PROFESSIONAL LIBRARY 1989-1990 



AmericinJouiir ofEducation 

Appfiisal: Science Books for Young People 

Arithmetic Teacher 

Bulletin of the Center for ChUdren's Books 

CUssiDom Cbmpiiier Learning 

Coun$ek>r Education and Siqpervision 

Educational Leadership 

Educational Technok)gy 

Elementary School Jot&.ial 

English Jouma^ 

Equity and Excellence 

Exceptional ChiUren 

Executive Educator 

Five Owls 

Gifted ChiM Quarterly 

Gifted Child To^y 

Hornbook 

Instructrr 

Phi Delu Kappan 

Ps)chology Today 



Reading Teacher 

Scnool Science and Mithematics 

Science and Chikken 

Science Books and Films 

Science Teacher 

Social Education 

Social Studies 

Techtrcnds 

Journal of Counseling and'' ;v>:^^cni 

Journal of Learning Disabilities 

Journal of Physx:al Education, RecreatxKi. and Dance 

Journal oflleading 

Journal of School Health 

Language Arts 

Library Journal 

Ma£henuuk:s Teacher 

Modem Language Journal 

Oasis 

Vocational Education 



ERIC 
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School Resources 
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SCHOOL RESOURCES 1989-1990 
TitU Naac Expertise 



lafibCOLILBfiJQUBBei 



loamfiiuiiliDflailuu 

Dqw um e u tChMperaoi^ 

Litodu 



Aaeml«ii«neffc 



Fhnd Servicii Mamya- 
PTA/l»TOlVe«M!ml 



"^Miiiy instructional 
models have been 
developed for edncadng 
ouryoutit Instructioiial 
roetliods should provide 
opportunities for the 
studenu to orfanize 
their ideas in ways 
meaningful to them. 
We recognize that a 
variety of instructional 
methods is appropriate. 
Certain methods may be 
effecd^ for developing 
skills, while another 
method nsay be more 
effective for highar levfl 
ihoight Variety in 
instructional methods 
has been shown to be 
cnicially impoftant** 
•*Giayson R Wheatky 




J 



COOPERATIVE LEARNING 



Graphic OrgrnIzErs 
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■TEACHING STRATEGIES 



for Cueing THINKING in the CLASSROOM 



••Strategy 1" 

Think-Plir-Shfft 

Think-niir-Shait is a multiinode discussion cycle in which students listen to t question or presentation, have 
time 10 '*dunk" indtvida^Qy* talk with each other in '*pairs7 and finally "share" itspon^e.^ with the larger group. 
The teacher signals studenu :o switch bom "lisien" to "think** to '*patr'* to "share" by using cuec (fig. 1). 

Studenarusetheirhandsonly on signals, directly after the questk^ Students may write or 

diagnm their thoughts. In this activity, teachen also give cues on options for "how" students are to think or 
vvoric in pairs. For instance, teachen may cue the snidents to reach concensus, engage in problem solving, or 
ttsume the role of deviTs advocate (fig. 2). 



Hand SignAbi 



Cube I 



Listen 



Cues for 

WbMl Listen - Think - Pair - Share 




QiArt 




Olds 



LijtflD 










Share 




1 











Fig. 1. Cues for Think-Pair-Share 



Coaientui 
Seeidna 




Devil's Advocate 



Recipnxal Teaching 



Thmkini alottd 
foWcm solving 



Thij 

Pair Problcf H>lvina 

Fig. 2. Think-Pair-Sharc Structures 



Reprinted with pcrmissk)n of Jay McTighe. Education Specialist, Maiyland State Department of Education. 
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'^Strategy a*' 



Reidy Retdiiii Refemoe 



rww 



Readiii Btflnrtice 
topfcaark 

WhtkyoQitad- 

Tell 
younetf what the 
author says. 
Ast< 

yourself if what you aie 
itadiof makes sense. 
Pictara 
what the author 
deachbes. 
Ideatify 
the main ideas. 
Predict 
what will come next 

If yoQ dont uodemnd- 
Mc«tify 
theproUero. 
Reaiiad 
yourself of whsc you want 
to find out 
Look Back. 
Look Ahead. 
Slow Down. 

^ neip. 

After you read- 
Retell 

what you read in your own 
words« 
SttBHiarize 
the most important ideas. 
Ask 

yoursetf questkms and 
answer them. 
Pktare 
in your mind what the 
author desmbed. 

Decide 
what was especiaQy 
interesting or enjoyable. 



1 
I 
I 
I 
I 
I 
I 
J 
1 
I 



I 
I 
I 
i 

! 



1 



If one snalyaea die differences between good and poor readers, the 

imponMoe of tte sciaiefic behivkn dMt 

enqdoy before* dnrinfi and afker their reading would be obvious. 

Tlie Reai^ Readily Refenooe bockmaik was de 
kno^M^id)Cul ''good leader^ stiaceg^ Thebookmvkservesasa 
tai^bteinsinicdonal tool and a concrete cue for students during 
independent leadiiig. 

These kistructk)nal toob can easily be made for classroom use and adapted 
to the appropriate grade. 




Reprinted with permission of Jay McTighe, Education Specialist, Maryland Sute Department of .ucaiion. 
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^'Strategy 3" 



Que$tk3mnt^}!S»Mioii Straicfks Bo 
Teachmottioiefmeefib ^qoestxAmf anddiscussk^ 

'ciiaki|*'lxxft]iirt which teu^ During 
classroom discussion, the bookmark reminds teachers to use these promising strategies . 



FrMt 



Back 



Qoettioaiag for Qaality Thinking 

Acknawl€d|t— Idendficition and recall of infonnation 

who, what when, where, how ^? 

Deacribe . 

Coaprehenaion— Organization and selection of facts 
andideaa 

Tell in your own words. 

Whai is the main idea of 1 

Application— Use of facts, rules, principles 

Now is _an example of ^ 

Now is ^related to 7 

Why is ^significant? 

Analyiii^-^Separation of a whole into component parts 

What are the pads or features of ^ 

Classify .according to . 

Outline/diagrara/web . 

How does compare/concrastwith 1 

What evidence can you list for 



SyBthesia^ombinatton oi ideas to form a whole 

What would you prtdict^er from 1 

What ideas can you add 10^ ^ 

How would you create/design a new 1 

V hat inight happen if you combined 

with ^ 

What solutions would you suggest for 1 



EvalnatiOB— Development of opinions, judgments, or 
decisions 

Doyouagite ? 

What do you think about 

WSiai a tte most impotiani 

Prioritize - 

^7 

9 



7 

9 



strategies to Extend Student Thinking 



Remember **wait lime-I and U** 

Provides at least three seconds of thinking time 

after a qtKStk» and after a response 

UtiUxe ''thiBK^pair-share** 

Alk)w individual thinking time, discussion with a 

partner, and then open up the class discussk)n 

Ask "roHow-Hps** 

Why? Do you agree? Can you elaborate? 

Tell me more. Can you give an example? 

Withold Jadgmeat 

Reqiond to st!Klent answen in a non^valuative 
fashkn 

Ask for summary (to promote active 
listeaiag) 

"CbuU you please summarize John's point?** 
Survey the cfasa 

""How many people agxte with the author*s point of 

view?- CAumbs up, thumbs down'O 

Allow for student calling 

"Rkharl will you please call on someone else to 

respond?** 

Play devirs advocate 

Require students to defend their reasoning against 
different points of view 

Ask students to ''unpack their thinking'' 

"Describe how you arrived at your answer." ("think 
akxxT) 

Call on students randomly 

Not just those with raised hands 
Student questioning 
Let the students devek>p their own questions 
Crie student responses 

"There is not a single correct answer for this 
question. I want you to consider alsemativcs.** 



How would yo^'ifccide about 

What criteria woukl you use to assess . 



Cueing Bookmark 



Sowce: Language and Learning Improvement Branch. Division of Instruction, Marybnd State Department of 
Education, Mc Tighe, 1985. Reprinted with permission. 
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Cognitive Mapping 

CdipiiiveflM|»«e effective loob for helping st^^ Theseprovidea 
vii M l . li o Unki e|Mt«a iJti ouoffiKetiidc^ HKy 
hdpMdenaio Oiepraem abstract or implicit infonmtioa in ^ 
«ioi« em and oooc^ 3) generate and elaborate ideas; 4) idaie new in^ 

and iciiieve infiinnatioa. These cognitive maps become Uuqxints for oral discoune and written composiUon . 






CHARACTER] 








Problem 



Goal($) 



Alternauves 


Pros® St ConsO 




© 


e 




e 


© 






e 




© 




DecUiOfHs) 


ReatoiKs) 







Analogy Link 



Story 1 


4 


Story 2 


m 




Thcmt 


IS 

& 


t 
tti 


1 






Th^OM 



















"Ufi^' IUNI i ZT m III 



Reprinted wiOi pemmsioa of Jay McTighe. Education Specialist, Maryland State Department of Education. 
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^ **Strategy 5'* 

Problcm-Soiving Strategies Wheel 

Teachm wto with 10 iovrove ndett {voMea solving can sp^ 
aloof widi tte fM aonitr, model their own soaiesic le^^ 

iqitnictioil in pnMen-aolviif heoriaiics, unnf a Problem SoMtg Strauiles Wheel. Teachers should project the 
whed 00 a innqwcacy or dnrw a wbed on a large piece of posieiboaid 
reminds teadiers and amdents of die stniegies of die expens. 




Transparency 

Reprinted widi pennission of Jay McTighe, Educadon Specialist, Maryland State Department of Education. 



GRAPHIC ORGANIZERS 



bt 

^1 



^ mmdqmi o m or o i ^ Of WA that yt hjndannenm to undgfWding^ 

Hm iff AflMNi Hint "^ftnffkf* iMpi^ iDnm wMi rtiiic cofiiipondjii§ frimti Also giw>^ m exaiDplcs topics thac couid 
' ^ ••^ffP ^'fefc^ miMo show « a IpaKt iht hiy puts d tht wholt and their relations, helping the ieaWto 
MM afid loiM ivoManiik 



Contimium/Scale 




Us«d 10 deicnbt a ctncnJ idea: a thing (a ttofraphic regionh 
piocaH (mekMis), concept (aMnmm), or pmpoiition wHh 
support (eRperwi>ancil dn^: shouid bt Milabk 10 All^ 
tims). .Key frame quenionf; What H tht ctncial idea? What 
aie Its allnbuiesi What aie iti functions? 



High 



Used for time tines shoMring histortcai events or ^ges (grade levels m 
school), dtgftts of sonwthtng (M«fght). shades of niea»iing (Liken scales), 
or ratings scalet (achievement in school). Key franw questions: What is 
being Kaled? What are the end points) 



Compare/CofHrMt Matrix 
Name 1 Nan>e 2 



Attribute 1 






Attribme 2 






Attnbojte 3 







Serkt of (vffiti Cham 

Initiating Event 




Used ic describe the stagtt something (the life ode of a 
pnmm; rtw siepi in a linear pmeduit (how to neutialixe 
an acid); a segyenct ol mmm ihcm ttudaUsm led to the 
fefmaion of natoi sttM; or tht toih actfoni and ouicomec 
of a hii«»r«cal fifM or chamiar in a noMrf (fhe rise and fill 
of Napoleon). Kay tamt qutsdons: What it tfw obtta pio- 
ceduiii or initiating OMW t r What aie the itnai or supilHowr 
do they load 10 one anodwr? What is the final outcome? 



Used to show simrlaritie>and differences between tvM> things (people, 
places, events, ideas, etc... Key frame questions: What things aie being 
compared? How are they similar? How are they different? 



Problem/Solution Outline 



Who 



Problem 



Solution 



What 
Why 


1 


f 


Attempted 
Solutions 

1. 
2. 


Results 

1 
2 







ind Result 



Used to represent a problem, attempted solutions, and resultt (the na- 
tional debt). Key frame questions: What was the problem? Who had the 
problen>? Why was it a problem? What attempts were made to solve the 
problem? Old thoM attempts succeed? 

a 
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4 




Rciutt 




d KH«»>, or bnwKhint pioc«kimi (the circuU»rv «yi»nK ><«yj^ 
cMfocitf? Howv ttwy mUlid? Ho$t many »€^» ««t me«f 



Used » show the c»u«l imwdkjn d « compte twrt un 
citctiofi, a nucto e»pk)ilon) or complex phtoomtfton 
(iu^lt dtlinqotfKV, Itammg diiabillliti). Kty twmt qMtv 
ttom: VVhat ait the (aciort thai cauit X? Moiv do ih^ 
itlaiefAie the (acion that caweXiheiameaiihoieito 

X topemstf 



Hemwi Niierac«toM Outline 



Coals 



Coals 




it'iv^fiction 



Croup 2 



Vtion 




Omeomuft 



— ^ 




Reaction 



Reaction t 
Reaction 2 



OtMcomes 



^mon 2 
Croup 2 




Used to iho;:- the nalMit d an ifiierKtion ben^ 

the penena or mpil What %«m Mr todil M they conflict or 
f What Ml dit omcome for each penon or iroypf 



Used to sho^^^r howf a series or f¥«nt$ inierart 10 producea set 
ol itsuMi aeain and afain \.«tadter phenomena, c^ of . 
acWe^wnem and feilMit, die li«e cvde). Key fiw^^ 
What aie die Cfrtical e^ In d» cyder Hcwif ait dtev 
m what wtys aft diey seHHtndoidnce 



PtMed wi* pcimission of Dr. Beau Hy Jones, North Central Regional Educational Uboraioiy, 1988. 



WEBBING 



WBINNG isi method of bnunstofiningor ge^^ ideas on a given topic in which 
coanecikm among idated ideas are sho^ By doing a wel)bing activity, a teacher can 
deteraiioe what the class blows about a cedain sob^ 



PROCESS STEPS: 

1. Choose a major topic. 

2. Divifle the topic into subtopics. 

3. Show coanectioBS between related ideas. 



SMdwiche. 



Reading 




Writing 



.SMlaLStiiilifi 

^ states 



The 
School Day 



drawii 



Mathematics 



ommonities 




Recess 

counting ^ants 

playgroundX \ 

addition «"fc^«^«ction 



instruments 



animals 



ERIC 



Reprimed wiA Permission firom ABC's of Thinking with Caldkcott Books, p 102 
Copyright 1988 Book Lures. Inc. 
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DECISION MAKING 

DICBION MAIONG is 1 pmm kadtng 10 the Ml^ 
iflBr c o M kte rMi ot of fiKts* ideas* possible altenatives, piolMMe consequences, and 



pemudvahies. 
PROCESS STEPS: 

1. IdciUfy the problem. 

2. Thiak of altersative solatioBs. 

3. Establish criteria for weighiBf each alteraative* 

4. Weigh the alteraatives on the basis of the criteria. 

5. Choose the alternative which is rated best. 
Give reasons for your choice. 



CRITERIA 



• 

s 




Easy to 
make and 
take 


Good for 
you 


Tastes 
good 


0 
L 


















U 


Popcorn 








T 










I 










0 


Cup 
cakes 








N 










S 


Apples 










Rq;iruiied with Piennisson from ABC's of Thinking with Caldecott Books, p. 24 
Copyrifht 1988 Book Lures. Inc. 



TASK ANALYSIS 



TASK ANALYSIS is t system for braridng dom a task into fundmcntal skills and 
siMdllr. The firsi stq> is to define the final perfonnance goal and then to list the 
skills necessary to attain that goal. This skill is fundamental in problem-solving 
activities. 

PROCESS STEPS: 

!. Oaflac the rinai perform&iice goal. 

2. List the steps and skills necessary to reack that goal. 

?. Vcllow the steps to determine if they prodace the gohi. 



BRAINSTORMING 
The Goal of Brainstorming is to: 

1. PRODUCE MANY RESPONSES 

2. ACCEPT ALL RESPONSES 



6. AIM FOR QUANTITY— NOT ALL RESPONSES WILL 
BE OF HIGH QUALITY 



% 



3 . WITHHOLD PRAISE OR JUDGMENT OF ANY > 
SINGLE RESPONSE GIVEN 

4 . PROVIDE AN ACCEPTING ATMOSPHERE I 

\ 

m 

5. HITCHHIKE ON EACH OTHER'S IDEAS ] 
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WBtrititt of fdnpd riiMf ions, 
PROCESS STEPS: 

1* Colkctt organizct ud examine the naterial. 

2. Ideatlfy the conmoa characteristics* 

3 . Make aad state a generaliiation hased oa the connoo 
characteristics^ 

4. Fiad other instances in .which the generaliiation is true. 

5* Try to tiansfer the generalization to other situations or uses. 



An ANALOGY is a comparison which points out similarities between two things 
that might be diffectnt in all other respects or circumsoutccs. 
Example: Shoe is lo foot as mitten is to (hand). 
Nose is to smell as ear is to (hear). 

PROCESS STEPS: 

1 . Select items that ure to be compared. 
1. Identify the common clues in the items. 

3. Determine how the first two items are related. 

4. Complete the analogy by choosing the item that relates to the 
third item in the ssme :yay. 



Reprinted with Permission from ABCs of Thinking with Caldecoit Books, p. 24 
Copyright 1988 Bode Luies. Inc. 
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CREATIVE THINKING STRATEGIES 



■ FLUENCY 

FLUENCY is the ability to produce common responses to a given situation. The 
emphasii is on quantity rather than on quality. The intent is to build a large store of 
inforaiation or material for further* selective use. 

PROCESS STEPS: 

1. Defint the situation and determine the category. 

2. Ask the students for many responses. 

3 . Follow brainstorming rules. 

4. List all ideas given. 



FLEXIBILITY 

FLEXIBILITY is the ability to re^nd in a variety of categories, to group rt^KXises 
into new uses for familiar objects or situations. Flexibility requires thinking beyond 
the usual and obvious to the new and original. In the stoiy of the OX-CART MAN, 
who wouM expect the farmer to sell his boxes, his ox-cart, his ox, and the ox*s yoke and 
harness, walk home, and begin over again? As with flexibility, the best responses 
lequiit time to develop. Students need time to incubate the best ideas. 

PROCESS STEPS: 

1 . Identify the information to be used. 

2. Examine the items to be used. 

3. Identify many categories for the material. 

4. Respond with new and creative categories or uses. 

ORIGINALITY 

ORIGINALITY is the ability to generate novel, nontraditional, or unexpected ideas 
\and to inteipret these ideas in clever, unique products. 

PROCESS STEPS: 

1. Determine and define the situation. 

2. Ask for onginal, unique ideas. 

3. Provide products for sharing the original idea. 
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ELABORATION 



ILAB(NUTIONtt the piocest of adding detail Introduce the 

sloiytqrdiaciMinf aiorkioffur^ Helpthe 
auDBDB eiwuw OQ the bisfc desi^ 

PROCESS STEPS: 

1 • EjomiM the bask idea or object to be chaaged or Improved by 

elaboralioD. 
2* Defiat the basic idea. 

3 • Decide how to add to or expaad oa the bMic idea to make it more 

iatereatiag or complete. 
4. Add details to develop a more iatereatiag or asefal idea* 



DISCOVERY 

DISCOVERY is a method of teaching the processes of science or problem sdving in 
which the teacher silently conducts the demonstration and the students attempt to 
deiennine why what is shown occurs. 

PROCESS STEPS: 

1* Sileatly show the demonstration after telliag the groap to watch 
carefully and challenging them to try to determiae why what they 
see occurs. 

2. Collect observations on the chalkboard. 

3. Have the class ask questions that can be aaswered by yes or no ia 
order to obtain information to supplement their observatioas. 

4. Ask if there are any operational questions that could be 
investigated or other demonstrations that need to be done ia order 
to supply more information. Allow time to investigate or to 
perform the desired demonstrations* 

5* Collect oa the chalkboard those points or factors that the class 
diems important to the problem solution* 

<. Call for a solution^ or multiple soiutioas, to the problem. 
ChiMrea should not only present their solutions but also present 
supporting evidence firom the problem-.^olviag session. 
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THE INDEPENDENT STUDY MODEL 



■^1 
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RqNiinted with penBissioa fipom ABC's of Thinking with Caldecou hooks, p. 24. 
Copyright 1988, Book Lures. Inc. 
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— COOPERATIVE LEARNING 

Coofwative iMning it a system^^ modd for leaching content while having students 
pnclioe ddnsMceMry for effective group woiIl The basic principles of cooperative 







I. 


FM**tu>racc iitcractiOB 


2. 


iRdividBai accoBBtabiiity 


3. 


PMitivc iBtcrdcpcBdcBce 


4. 


Social skills 


5. 


Groap procetiing 




Circles of Learning 



Quick Cooperative Starters 

Uaniig PH^iMfs: Aik the students lo turn to i ndghbor iwl 

cxp ltttt a co ncept yott'vej Mt taugh t, to expiiin the issignmenu to explain how to do what you've just taughu lo 
suroiwke the three molt important points of the di^^ 

RcadtefGnmpe: Studmts read maierid together and answer the ques^ One person is the Reader, another 
the Recorder, and the thiid die Checker (who chedcs 10 

exirfain the answen). They most come up with duee possible answers to each question and circle dieir fevorite one. 
When finished, diey sign die paper to certify that they aU undcrst^ 

Bookeidf: Before a film, lecture, or a reading, have students summarize together what they already know about 
the sul^ect and come up witfi questions they have about it Afterwards, the trios answer questions, discuss new 
infixmation, and formulate new questions* 

Jigiaw; Each person reads and studies part of a sdecdon with a partner, practices teaching the section withaiiew 
partner (student studying same section from another group), then teaches what he or she has learned to the other 
members of the group. Each Uien quizzes the group members until satisfied diat everyone knows all parts 
dKTOughly. 

DrilPartMrs: Have students driU each other on the facts they need to know.until diey 

Imow and can remember diem all. This works for spelling, vocabulary, math, grammv, test review, etc. Give 

bonus pomts on die test if all members score above a certain percentage. 

Rcadisg Bnddisi: In lower grades, have students read their stories to each otfier. getting he^ 

discussing content widi tficir partners* In upper grates, have students tcU about dieir books and read dieir ftvorite 

partttoeachodier. 

Workikett CheckBuites: Have two students, each with different jobs, do one woricsheet The Teacher reads, 
then suggests an answer die Writer eitficr agrees or comes up with another answer. When dieybodi understand and 
agree on an answer, die Writer can write it 

Hoaicwork Checkers: Have students compare homework answeii, discuss any dicy have not answered 
similariy, dien contct dicir papers and add die reason they changed an answer. Make certain everyone's answers 
agree, dien $t$pk die p^^en togedier. Grade one paper from each group and give group members diat grade. 

Test Reviewers: Have students prepare each oUier for a test They get bonus points if every group member 
scores above a preset level. 

Compositioa Pairs: Student A explains witat she/he plans to write lo Student B, while Student B takes notes 
or makes an outline. Togedier diey plan die opening or the diesis statement Then Student B explains whUe 
SUident A writes. They exchange oudines and use diem in writing their papers. 

Problen Solvers: Give groups a problem to solve. Each student must contribute part of die soludon Groups 
can decide who does w^at, but diey must show where aU members contributed. Or, diey can decide togedier but 
each must be able to explain how to solve die problem. 

Computer Groups: Students work togedier on die computer. They must agree on die input before it is typed 
in. One penoi u die Keyboard Operator, anodier die Monitor Reader, a diird die Verifier (w to coUects opinions on 
th^mjrtj^ die odier two and makes die final decision). Roles are rotated daily so everyone gets experience at all 
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BcportP^ Studenu interview each other on the books they 
hook* 

WriiiiH RupoMC Gnwpi: Stndents read and respond to each other's pipers three tu^ 



L llieymak what tlKylil» with a star and put a question 

ortUAisweaL Then they disctiss the pqw: ^ a ^ewUh die writer. 

2. Hiey nuik problecns widi grammar usage, punctuation, spelling, or format anil discuss it wi A the author. 

3. They pnx)fimd die final draft and poim out any enors for the auth^ 

Teachm CM anign questkm to students to answer about their g^ 
ccftain problems or skills. 

Report Grovpa: Stndenia research a topic together. Each one is responsible for checking at least one different 
aoorcend writing at kisi three notecards of information. They write the report together; each person is responsible 
for seeing tlMhii/her information is included. Fbr oral reports, each must udce a part and help othen rehearse until 
theyaiei 



Haw students alteniate reading and orally summarizing paragrq)hs. One Ksds and summarizes 
white the other checks the paragrH)h for accunicy and adds anytf^ llMyaltemaiendes with each 



Oakoraita^' aid Rdattaf Pairs: Have students elaborate on what they art reading and learning by relating 
to what they tdmriy know iteut the subject This can be done before and after reading a selection, Ustou^ 
lecture, or suing a film. 




Circles of Learning 

Johnson^ D,. W., Johnson, R. T., k Holubee, E. (EDS., 1988), Cooperation in the Classroom (revised cd.). 
Edina,MN: intmictkm Book Company. 
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PROBLEM-SOLVING 

SEQUENCE 

by L. S. Shuiman 

1 . Problea scnsiBf, in which a penoa inidaUy detects, to his discomfort, that some Idnd of 
problem or incongniity exists. 

2 . ProblcM formulating, wherein the person subjectively defines a particular problem and 
develops his own anticipated form of solution. 

3. SearchlBg, in which the individual quesUons, hypothesizes, gathers informaUon and 
occasionally baclctivks. 

'•»?;*^"«' ""^ phase in which the person becomes satisfied that he haS 
solved the problem or "found out why." dius removing the disequilibrium. 



I PROBLEM-SOLVING 

I HEURISTICS 

by Stephen Krulik and Jesse Rudnick 

1 . Read 

la. Note key words. 

lb. Get to know the problem setting. 

Ic. WbflC is being asked for. 

Id. Restate die problem in your own words. 

2 . Explore 

2a. Draw a diagram, or construct a model. 
2b. Makeachart Record the data. 
2c. Look for patterns. 

3. Select a Strategy 

3a. Experiment 

3b. Look for a simpler problem. 

3c. Coojectuie/guess. 

3d. Form a tentative hypothesis. 

3e. Assume a solution. 

4. Solve 

4a. Carry through your strategy. 

5. Review and Extend 
5a. Verily your answer. 

Sb. Look for interesting variations on the original problem. 
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# Instructional Planning 

Models 




The key to successful teaching is good planning. There is no substitute for it. 
Good planning helps create conrect discipline, pleasant atmosphere in the class, 
and puposeful activity free from dead spots and waste niotion — in shon, good 
planning promotes worthwhile learning. No one can teach well for long without 
planning well. 



I. 
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PLANNING MODEL 



IJNIIVMAIAP OliJIfirnVK 

Compare and contrast life in the various AmencaB Colonies 



MJEOim 

I . Describe the influence of leogiaphy. f ovemmeu. 
and religion on die growdi and developnwnt of 
the New England Cblonies. 

*2. Describe the influence of geography, government, 
and significant peisons and groups on growdi and 
development of die Middle Colonies. 

. Describe the influence of geography, economics, 
and slavery on growdi and development of die 
SouUiem Colonies. 



1 




ASSESSMRNT TYPES 






1 








r-i , 


t 






tksmpkt of bow fcogr^^y alfKlcd pcmtk mA 
dcvclopacsl of Uk Mi4dlc CokwiN Bt syrt to 
<UbofM om your csiaplM 



of iIm MMMe GMmhm« ttcli l^ovp Mitel a 
m ti j i ct f» wiiiicb m4 m$mm iaforMMNi 
culto c u A tMMfck ffip«fU wil fiiiMtil . 
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PLANNING MODEL 

Compare an d cmmi life in the Ancricm Colonies 



fco 



bhJi;^iVP<: 

I. I>«cnbc the influence of gcogiaphy^govcnuneni. 
and religKMi on the growth and development of 
die New England Colonies. 

'2. Describe the influence of geography, govemmem. 
and significant petsons and groups on growth and 
development of die Middle Colonies. 

3. Describe the influence of geography, economics, 
and fJavery on growdi and development of the 
SoiAthem Colonies. 




t«ik cotoay a hciuA iiu4tM« to diKu»i ihc 

How 4U ifcptfky Wfcci (fevcluf mcui^ 

Wlu4 irodf* MUM Ml Uie coluny? 

0«KnW wiui Mcut hit W4I like Mtd ho« it w.t 

MHif4l fc>oy>cci. prosimiiy lu ulluf cului ieo 



OM of iW Mkiaie Coloam lUv« ilMm um«mm 
Ikcy u7 pfupricioft md mm ikcide un Ctvt Uwi 
ihey will fuf Uicir coIomci Slutell will 
puhhik Uica "clujicfr m4 be «M« lo 4iicttU *c 

Ui/rcftiKci ^ .A>ng All of llM cbtflcfi 



At liKtet • Mi Uctm; ilii4rMi 

wiU Uk» mam by cMfkin^ ib» msttn (miIim 
SiMtaH win My ftoM iiaulwaici m4 



• FmM irifi 10 IqcaI 

Ml4 0d|»«| MMftM 

• S««ll coofcfMive diiciMMoa frauai 

. R«V|tw Mi 4l.CW»|0« or Cok^ill liMTlM 
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MODEL FOR ^ECTIVE TEACHING 

A LESSON CYCLE 



Olfllrict Curriculum Sequence 
Klfider^'irten - Twelve 
U^cluding 

EtMiitial Elements 







EiplanaHon 




Chtck 


— H 


Undtftlandlng 





State 

Objective 
Focut 



I 




Monitoring 

and 
Adiutting 



Closure 
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PI ANNING 



Guided 
Practice 

CiMCiC 

Mattery 




Independent 
Practice 
Attest 
Mattery 



» ' ^ — ^ I Mattel 
I I Extentlon L ▼ 



~4 




LYet 



No. 



TEACHING 



MODEL FOR EFFECTIVE TEACHING 



LESSON CYCLE 



FOCUS: 



CmAMIiOii: 



Itclml^Mes: 
I. Noiellug 

frocM sieps/rules 

S. COACCpU 



im am iuKnotu 

TtKte In MOllMir Mil 
yst MMtlier 
J. Uit •x^lMuiion Mi 1 
cfctck f«r lA^rsUMJ 

MVt M lAtll Mil 



I. SUlMni of 

Uvolvtacut of 
Itamtr 

3. CoMitcl Itarnffi) 
to ^ii And prt- 
seol leAriiln9 



CMck for Uftderit AndUo : 
It«fc « itnie. TeTTj mile. 
Uit 'MAy Mdaliilrs: 
l« Ckor^l response 3. Private 
SisAAls response 



Techniques: 

17T)pen ended quesUons 

2. ftole-pUylny 

3. Jokes-Anecdotes 

4. CxMiples« j><ciures, 
CArloons 

5. inquiring 



HMITOAINGANO 




Choose Alternailve 
MdilUles tr needi 
to insur e learning 





fnvolvoMni of 
IcArner 
2. SuMMry of 
learning: 

A* teacher suiii^'y 

b. student sum 

c. student shOM 
nam 



Ctice 
ACtic 



Teacher aoniiored 
PrAlse/Proiipl/ieAve 
—no grAdlng-- 

1. llow Muck - Mass tr 

2. lloM long - Skorl f 
3* Mow w ell - 10 sASl 

Theory: | 

1. MeAnlngfui io objective 

2. Hodeling - leACker show 

3. Honitoring - consUnt gl 

Techniques: I 

1. Group Aesponse 

2. indtvldoAl Response 

3. leAcher Gulded-Croup 

4. TeAcher Guided- Indivldun^ 




Assets HAStery 



IkMieMrk • only After 
Mitery 6tm In 
guided prAcilce. 



Group 



fee«lt>«ck 



'cUvity 




112 




TEACHER RESPONSE FORM 



i 



Teacher's Name (optional) ^ School . 

Name of Guide , 



Your comments and suggestions arc needed in order to enhance the quality and usability of this curriculum 
guide. Please con^lcte die following questionnaire and return to Dr. Nancy Tlmmons, Director of 
Curriculum by February 5, 1991* 

Agree • Disagree Comments 



1. The guide is organized in an 1 2 3 4 5 
effective, usable noanner. 

2. The statement of philosophy 1 2 3 4 5 
reflects my ideas, opinions, and 
beliefs about the subject matter. 

3. The goal statements are broad, 1 2 3 4 5 
ccHnprehensive and expr^s the 
general aims and direction of the 
course(s). 

^ 4. The objectives are clearly stated, 1 2 3 4 5 

appropriate, and measurable. 

5. The suggested instructional 1 2 3 4 5 
activities and assessment items 
are cleariy described, aligned with 
objectives, and varied to accommodate 
different abilities and learning styles. 

6. The suggested instructional units 1 2 3 4 5 
are helpful in modeling the instruc- 
tional planning process. 

7. The suggested instructional strategies 1 2 3 4 5 
section is helpful in planning for variety 
in teaching. 

8. The resources, strategies, and plan- 1 2 3 4 5 
ning section is adequate and helpful. 

Additional conunents/suggestions: 
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NOTE: You are invited to submit your ideas, activities^ and assessments for possible inclusion in the 
curriculum guides* Your input is welcomed and appreciated Please include the grade level, subject, 
and course objective(s) for each submission. 

Check the apprqniate item(s) 

Teaching Activity 

Assessment Item 

Enrichaaent/Rcteaching AciJvity 

Unit Plans 

Teaching Strategy 

Resource 

Other( ) 
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